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ABSTRACT 
 
Lavenia Dian Fatika. 2019.The Effectiveness of Dyadic Essay Technique In 
Teaching Writing of Narrative Text (An Experimental Research on the Tenth 
Grades Students of SMA N 1 Sumberlawang in 2019/2020 Academic Year).Thesis 
English Language Education, Cultures and Languages Faculty. 
 
Advisor: Dr. H. Sujito, M.Pd 
 
Key Words: Dyadic Essay Technique, Teaching Writing, Narrative Text 
 
The problem statement in the research “is the use of dyadic essay 
technique effective in teaching writing narrative text on the tenth grade of SMA N 
1 Sumberlawang in 2019/2020 academic year ?. The objective of this research is 
to find out the significant of students‟ writing competence on narrative text find 
out the effectiveness of using Dyadic Essay technique in teaching writing 
narrative text and those taught by Conventional Technique at the tenth grade SMA 
N 1 Sumberlawang in academic year 2019/2020. 
The researcher used quantitative research. In addition, this research was 
quasi experimental by using pre- test and post- test. The population was 
conducted at the tenth grade of SMA N 1 Sumberlawang. The total number of 
population is 210 students. The sample was X MIPA 2 as experimental class used 
Dyadic Essay Technique and X MIPA 4 as control class used conventional 
technique. There are six meetings to each class. The first meeting was for pre-test, 
three meetings were treatments each meetings was used theme Legend with the 
title which different, and the last meeting was for post-test was used the same 
theme. The researcher used test to collect the data of the research. The result of 
the test was analyzed by using SPSS version 21 formula. 
The results of the research lead to the conclusion first, the students who 
were taught by using Dyadic Essay Technique have significant different in their 
writing ability than those taught by using Conventional Technique. The result of 
the T-test states that Sig. (2-tailed) is 0.000 and the level of significance is 0.05. 
The result provides that Sig. (2-tailed) is lower than level of significance so the 
alternative hypothesis (Ha ) is accepted and null hypothesis (Ho) is rejected. The 
mean of the students those taught by using Dyadic Essay Technique (73.06) is 
higher than students those taught by using Conventional Technique (66.30). It 
means that students taught by using Dyadic Essay Technique have better writing 
ability on narrative text than students taught using Conventional Technique. It can 
be concluded that Dyadic Essay Technique is effective in teaching writing of 
narrative text. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the study 
English nowadays is the most used language to communicate in the global 
world. The usage which has covered many fields makes many countries in the 
world trying to maximize their generations to get a well English so that they can 
also struggle with the global world. (Lewis 1997: 35) argued that“English is 
useful because English is international language for most people.” 
Today‟s globalization era which covers many life aspects makes the world 
should get connected each other. One of the connecting line to communicate for 
each country is language. The use of English has been proved to connect many 
countries in this recent years. It has been taught in many countries and considered 
as an important subject to learn in many levels of education. 
Larsen (2003: 2) states that language is a means of interaction between 
and among people. Here, it has function as a tool which connects them in their 
surroundings. By using a language, we can gain information, knowledge, and 
express one‟s feeling and emotions each other. Nowadays, many people in the 
world learn the international language. One of International languages is English. 
English is an International language which has an important role in 
communication to interact with other people in the world. As International 
language, English is important used to conduct communication in almost the 
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entire in many countries. Budiharso(2004:4) states that English is the major 
language which by people in some sectors. Furthermore, (Shohamy2001:74) 
defines that English is being the world current lingua franca. It is used for 
obtaining successful jobs, promotions, academic function and business 
interaction. Eventually, many people in the world tend to master English 
tocompete in globalization. 
The one of basic skills is writing. (Sujito et al., 2019) argued that Writing 
as one of four skills in learning English is always challenging for the language 
practitioner to discuss mainly concerning with the best approach to improve it 
effectively. Writing involves some language components (spelling, grammar, 
vocabulary, and punctuation). This is line with what is stated by Brine (1996: 60), 
writing clear sentences requires you to learn the rules of English grammar and 
mechanics such as the correct use of verbs and pronouns, as well as commas and 
other marks of punctuation. 
According to Nunan (2003: 89), writing was used to show that students 
has mastered particular grammatical rules, rather than had good ideas about the 
subject matter. It‟s mean that writing skill includes competence of punctuation, 
capitalization, and spelling. The writing usually starts from making sentence, 
developing sentence into a passage and finally making a paper. To support the 
writing skill, the students have to improve their vocabulary and grammar 
structure. From these they can develop their idea and improve their writing skill. 
According to Powell (2009: 13) writing is hard to see because it governs 
out thoughts, and hard to talk about because of the lack of consistent names for 
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real categories. Writing is hard activity, both in mother tongue and foreign 
language. Writing is the most complex one compared to the other skills. 
Furthermore, according to Brown (2004: 246) in writing, the relation between 
sentences operates at several levels. It‟s mean that writing not only putting letters, 
symbols, and numbers, it involves many aspects such as paragraph development, 
mechanic, and organization of content and it demands standard grammar, syntax, 
and vocabulary. 
Brown (2001: 335) states writing products are often the result of thinking, 
drafting, and revising procedures that require specialized skills, skills that are not 
every speaker develops naturally. The writing pedagogy that focuses on how to 
generate ideas, how to organize them coherently, how to use discourse markers 
and rhetorical conventions to put them cohesively into a written text, how to 
revise text for clearer meaning, how to edit text for appropriate grammar, and how 
to procedure a final product that included content, organization, vocabulary use, 
grammatical use, and mechanical considerations such as spelling and punctuation 
are upshot of the compositional nature of writing. 
From the idea above, writing is the most complex skills. Writing is skill 
the activity to arrange and produce written form well and correctly on language 
component. The aspects of writing include the use of vocabulary, structure of 
sentence, composition of the sentence, spelling and punctuation. These aspects are 
important to master in order to be able to produce good writing. 
According to Fegerson and Mickerson (1992: 7) writing is a skill that 
isacquired through study. Writing is one of language skills that should be taught 
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to the students integratedly because it is the most difficult language skill 
thanreading, speaking, and listening. Writing is an activity of conveying or 
expressing thoughts and ideas into a paper. It is supported by Barly (1995: 76), he 
states thatwriting is not easy skill to master. It may be considered the most 
difficultlanguage. The difficulty is not due to the need to generate and organize 
ideasusing an appropriate choice of vocabulary, sentence, and paragraph 
organization but also the necessity to turn such ideas into readable text.  
Based on the explanations above, it shows that conducting writing process 
is not as simple as other language skills. It needs some processes, knowledges,and 
skills to make a good writing. There are some skills of writing that is needed to 
make a good writing such as using vocabularies, generating the ideas, and using 
grammars and tenses. After using those skills, the writing product should be 
checked, changed, added, and edited to get a good writing. Writing is an activity 
to express ideas, opinions in the text. Writing can be used for many purposes 
inthe daily life in order to communicate each other, either on formal or 
informalway. Writing can be the most difficult language skill for most of 
students. It isoften perceived as the most difficult language skill since it requires a 
higher level of productive language control than the other skill. The students have 
to developand present their thoughts and ideas well to make the reader understand 
their writing. 
There are two competencies of English that should be attained by students 
of senior high school based on the competency based curriculum of 2013, they are 
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standard competence and basic competence. The standard competence commonly 
involves genre of texts which should be learned by students.  
Teaching is showing or helping someone to learn how to do something, 
giving instruction, guiding in the study of something, providing with knowledge, 
and causing to know or understand (Brown, 2007: 7). In teaching English, there 
are four skills that must be mastered. They are listening, reading, speaking, 
andwriting. Listening and reading are passive-receptive, whereas writing and 
speaking are active-productive. The four language skills are taught in an 
integrated way that is suported by some language elements such as grammar, 
vocabulary, pronunciation, and spelling. People need strategy to master those 
skills.  
Teaching English is not easy, English teachers should find the best way or 
technique to teach their students to make them understand well. According to 
Harmer (2004: 56), teaching is about the “transmission” ofknowledge from the 
teacher to the students, or it is about creating condition in which, somehow, 
students learn for themselves. In teaching and learning English, writing as 
productive skill has an important role because through writing, the students take 
their knowledges, ideas, thoughts, and creativities to create a good writing. In 
learning writing, writing is a process over period particularly if we take into 
account the sometimes extended periods of thinking that precede an initial draft. 
Even in the more immadiately focused stage of constructing a text (actually 
writing the words down) writers pause, think, write, pause, think, revise, and so 
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on (Harris, 1993: 10). In the writing process, the students develop their ideas in 
the written form. The process involves planning, writing a draft, revising, editing, 
and publishing. It is implemented with the teacher as a guide and facilitator.  
According to Kuncoro (2009: 30), the writing structure is composed of 
four kinds such as descriptive essay, expository essay, narrative essay, and 
documentative essay. Descriptive essay describes the structure of a person, place, 
or thing. This paper includes details of which are presented in a specific order that 
makes the reader visualizing a subject. Expository essay describes the process, 
comparing or contrasting two things, the identification of cause and effect, divide 
and classify or define. Narrative essay describes the idea in order of time. 
Documentative essay provides information based on a study under a particular 
institution or authority. Each kinds has the characteristics, but this research uses 
narrative text in the teaching activity.  
Based on problems in writing above, the researcher conducted the research 
in the use Dyadic Essay as one of techniques in writing. According to Barkley, 
Cross, and Major (2005: 246) Dyadic essay is one of collaborative writing 
technique which can be implemented to improve writing accuracy. (Sujito et al., 
2019) argued Collaborative Writing is a process of producing a written that do in 
group where each member contributes at each stage of writing process and the 
goal of writing.(Sujito et al. 2019) states writing as one of the four skills has 
always formed part of the syllabus in the teaching of English. The students of 
EFL in higher education have to master about writing. In fact, the students have 
difficult to make good paragraph. They have low of vocabulary, knowledge, and 
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use of grammar. It is make students spent long time in writing. The learning 
process is ineffective. The researcher use Dyadic Essay Technique as 
Collaborative Writing technique for teaching writing narrative text especially for 
increase students writing. 
By using Dyadic Essay, students can improve their ability in vocabulary, 
grammar, and mechanics. The students will more aware with their vocabulary 
because they have to use the right diction to write the leading question and model 
answer. It is also happened when they exchange their papers which consist of 
leading questions to their partner, they will compare the result with the model 
answer. This theory is suitable in teaching writing. Students can repair the product 
of writing by applying the dyadic essay technique.  
Ghufron (2012) in his research states that there are some advantages when 
the researcher uses the technique. First, it can make students more close with their 
friends. Second, it can make effective learning. Third, it can combine between 
motivational and cognitive approaches in collaboration. Fourth, it can remote 
cognitive process through a structured approach in teaching and learning within a 
tutoring context. Fifth, it can improve students‟ achievement and self-confidence. 
There some advantages if we use dyadic essay technique. It can create the 
students cooperation. The most important is it can help students to make good 
paragraph writing.  
Millis, B. J., and Cottell, P. G., Jr. (1998), argued that students are given a 
reading assignment and asked to write a question that integrates this and earlier 
material. They respond by writing on a separate sheet of paper a one page 
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"model" answer. Students are paired in the next class period, exchange questions, 
and write a one page response to the partner's question. The students exchange 
their one page model answers and their in-class writing. After reading their 
partner's in-class and model answers, the pair compare and contrast the model and 
in-class answers.  
According to the previous study that has conducted by Ghufron (2012), he 
finds that Dyadic Essay technique is more effective than clustering technique. In 
general, Dyadic Essay technique makes the learning more effective, attractive, 
meaningful, and successful. Next, the students who have high creativity have 
better writing ability than the students who have low creativity. And then, there is 
an interaction between teaching technique and students‟ creativity in teaching 
writing. 
On the other hand, the previous study that has conducted by Putri (2014) 
is classroom action research. After she conducted the research by using dyadic 
essay technique, she found that; there is an improvement of writing accuracy. The 
students’ grammar and vocabulary is better than before. And there is 
animprovement in class situation. The students are more active than before. The 
researcher conducted experimental research to identify the effectiveness of dyadic 
essay technique in teaching writing.  
In SMA N 1 Sumberlawang, the teacher used conventional technique and 
classroom discussion. In the lecturing method, the teacher became the center of 
the learning. The students were more passive than the the teacher. While in the 
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classroom discussion, the teacherconducted the learning by making a group for 
discussing the material. He presented the materials which are in theconventional 
technique. Then he gave an assignment based on the conventional technique 
material. The students were seemmore interested when the teacher conducting a 
learning with a discussion but they don’t know how to combine their idea with the 
material. They have some spiritsin learning by discussing with their friends than 
they work individually. While they were writing a paragraph, they switched some 
sentences in bahasato be anEnglish sentences. They only translated sentences 
from their mother tongue into English.In the classroom discussion, there were 
some students who seem more active than others. On the other hand, some 
students felt unable to say what they mean and are afraid of being wrong if they 
contribute with others are intimidatedby dominant participants, so they do not 
speak. It was different with using dyadicessay technique. Students could explain 
their idea with their partner because thediscussion is in pairs. They were not 
afraid to express their idea. So, the researcher tried to use dyadic essay technique 
to help students express theirfeeling and understand the material then they could 
make a good result in theirassignment. The researcher chose SMA N 1 
Sumberlawang to conduct the research. 
Because the researcher want to apply Dyadic Essay Technique in teaching 
writing. The researcher found that students are seem more interested when the 
teacher conducted the learning by making a group discussion. In applying the 
discussion learning, there are some students who are afraid because of the 
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dominant students.They was afraid to talk and tell their idea in the learning 
process. The studentshave to be able to write some texts easily and to explore 
their ideas in writing. then the researcher chose dyadic essay technique to teach 
the students because inthe Dyadic Essay Technique, every students was same 
each other. They could choose their partner by themselves to make a question and 
model answer aboutthe topic because Dyadic Essay Technique was about making 
question and answer of topic and discuss the model answer of their partner, 
finally make an essay product. This technique was the best way to solve the 
problem when the studentsdiscussed about a topic with others.  
The researcher applied the technique to give other planning in teaching 
writing. She would transfer his idea and his knowledge how to find the best way 
in making writing product by using the technique. The researcher came with their 
idea to apply Dyadic Essay Technique in teaching writing at the tenth grade 
students ofSMA N 1 Sumberlawang. The researcher compared the students’ 
achievement of writing through Dyadic Essay Eechnique as experimental class 
and conventional technique as control group. 
Through this technique students are not only motivated to understand the 
material they like but also reduce boredom because the students work in pairs. 
Not only writing, but also research, discussion, peer evaluation and group pride in 
a group accomplishment. So, by usingDyadic Essay, the students were more 
enjoyable in learning English writing. Besides that, the students who have good 
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ability in writing can help the other students who have low ability in writing 
(Syathariah, 2011: 41-42). 
Based on the problems, the researcher is interested to conduct a research 
entitled“The Effectiveness of Dyadic Essay Technique In Teaching Writing Of 
Narrative Text (An Experimental Research on the Tenth Grade Students of 
SMA N 1 Sumberlawang in 2019/2020 Academic Year)” 
B. Identification of the Problems 
Based on the background of the study the researcher identified some 
problems follows: 
1. There were a lot of students have difficulties in writing English because they 
cannot make sentence well. 
2. They were still confused with hoe to start writing and did not have ideas. 
3. The teacher which does not use various techniques in the teaching-learning 
writing process. 
C. Limitation of the Problems 
To focus the topic of discussion in the research the researcher makes 
limitation to object and subject of the research. The object of the research is 
Dyadic Essay and students‟ writing competence in narrative text. The subject of 
the research is the tenth grade students‟ SMA N 1 Sumberlawang. Based on 
syllabus for teaching learning English at the tenth grade students in the first 
semester, the materials specially texts that the students learn are descriptive text, 
recount text and narrative text. The researcher chooses narrative text. In 
 
 
28 
 
experimental class uses Dyadic Essay, meanwhile in control class uses 
conventional technique. The problems were limited on “The Effectiveness of 
Dyadic Essay Technique in teaching narrative text on the tenth grade of SMA N 1 
Sumberlawang in 2019/2020 Academic Year. 
D. Problem statement 
Based on the background of the study, the researcher formulates the problem 
statement of this researcher: “is theuse of dyadic essay technique effective in 
teaching writingnarrative text on the tenth grade of SMA N 1 Sumberlawang?” 
E. The Objective of the study 
The objective of the study is to find out the effectiveness of using Dyadic 
Essay technique in teaching writing narrative text at the tenth grade of SMA N 1 
Sumberlawang. 
F. The Benefit of study 
From this study, the researcher really hopes that there will be some benefits to 
the researcher and the readers in general. The benefits are follows: 
1. Theoretical Benefits 
This research cansgive experience for the researcher to do Experimental 
Research in order to increase the knowledge. The researcher really hopes that 
this research can give some benefits to the readers. The readers can get much 
knowledge about teaching English in Senior High School especially in 
English writing narrative text. It is expected not only for the researcher but 
also can be useful for educational world especially to improve the English 
writing skill by using Dyadic Essay. 
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2. Practical Benefits 
a. For students, the use of Dyadic Essay as an alternative technique in 
writing narrative text, the researcher hopes that the students will be 
interested and more enthusiastic in learning especially learning narrative 
texts writing. So, it can improve achievement and students learning 
outcomes. 
b. For teacher, this research gives contribution for English teachers to choose 
the learning techniques that are distribute in writing class and other class. 
The teacher will know the new technique. The teachers will get more 
information about teaching writing skill. The result of this study as a new 
reference if they want to improve their students in writing narrative text. 
c. For researcher, this research hopefully can be the inspiration for the other 
researcher to develop this technique. 
G. Definition of the Key terms 
1. Writing 
Kellog(in Martens (2010: 2) says that writing is indeed one of the most 
effortful activities that humans can implement. Whether the specific form of 
writing a writer is engaged in, he or she will have to be able to transcribe 
language based on the convention of a particular writing system and be able to 
decode visual symbols into their corresponding meaning. 
2. Narrative Text 
Anderson (2003: 3) defines narrative as a piece of text which tells a 
story and, in doing so, entertains or informs the reader or listener. Narratives 
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can be presented or told in the first person if the narrator is one of the 
characters in the story, and in the third person if the narrator is outside the 
story. 
 
3. Dyadic Essay 
Barkley, et al. , (2005:235) states that Dyadic Essay is a technique in 
which students in pairs write essay questions and model answers for each 
other, exchange questions, and after responding, compare their answer to the 
model answer. 
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CHAPTER II 
RIVIEW OF THE RELATED LITERATURE 
 
A. THEORITICAL DESCRIPTION 
1. The Nature of Writing Skill 
a. Definition of Writing Skill 
Nunan (2003: 88) states that writing is the process of thinking find 
idea than explain an idea in the text form. It indicates that writing is a 
process of thinking how to express ideas and the learners should explore 
the ideas then make them into good paragraph. Besides, writing is both a 
physical and a mental act. It is the physical of communicating word or 
ideas to some medium, whether it is an object or symbol or an email 
message.  
According to Ilona (2008: 21) writing is communicating one- way 
make task easier is to use indentation techniques. These technique will 
enable you explore your ideas on a subject before you actually begin to 
write about it. Good writing helps the reader understand ideas as clearly as 
possible writing is a solitary and demanding task. It means that writing is 
one way to communication non-verbal because communications through 
from writer to reader understand about writing text or what the writer„s 
ideas.  
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Brown (2001: 336) claimed that writing is a thinking process. 
Furthermore, he states that writing can be planned and given with an 
unlimited number of revisions before its release. Based on Wesley (1996: 
2), writing is a progressive activity. This means that, when writers do 
write should have some steps there are first write something down, they 
have already been thinking about what and how they are going to say it. 
After that, finished writing, they read over what they have written and 
made changes and corrections. Therefore, writing is never one-step action; 
it is a process that has several steps.  
Based on the related theories above, the researcher concludes that 
writing is the process of transferring ideas on paper it is done continually 
through practice. Writing is structured and manageable of events. Writing 
is important skill in the context of education.  
 
b. The Purpose of Writing Skill 
 
The purpose of Writing is so many. We are interested in helping 
students to express ideas, thoughts, process and feeling on paper; to 
organize those ideas, thoughts and feeling in writing. It means, writing is 
interested skill because should through some way. The idea of purpose of 
writing is given by McMahan et al (1996: 23):  
1) To express the writers feeling 
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The writer wants to produce and express what feels or thinks 
through the written form, as in a diary or a love letter. It is called 
expressive writing. 
 
 
2) To entertain the readers  
The writer intends to entertain the reader through the written form. 
The writer usually uses aesthetical material to entertain the reader. It is 
called literary writing.  
3) To inform the readers  
The writer wants to give information or explain something to the 
eraser. It means that the writer want to the reader get information 
about the text above.  
4) To persuade the readers  
The writer wants to persuade the readers about concept, opinion or 
idea. It is called persuasive writing. There five pedagogical purposes 
of writing according to Byrne (1997: 6) as follows:  
a) The introduction and practice of some form writing enables us to 
provide for different learning styles and needs.  
b) Written work serve to provide the learners with some tangible 
evidence that they are making progress in the language. 
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c) Exposure to foreign language through more than one medium, 
especially if skills are properly integrated, appears to be more 
effective than relying on single medium alone.  
d) Writing provides variety in classroom activities, serving as a break 
from oral work.  
e) Writing is often needed for formal and informal testing.  
 
 
c. Steps of Writing Skill 
According to Harmer (2004: 86) the stages that a writer goes 
through in order to produce something in its final written form named is 
writing process. There are four steps of writing process: 1) Planning (Pre-
writing) ,2) Drafting, 3) Editing (reflecting and revising), and 4) Final 
draft.  
1) Planning (Pre-writing)  
According to Harmer (2004: 4-5). When planning, the writers 
have to think about three issue, they are: purpose, audience, and 
content structure. It is the first stage of writing process when the 
writers plan, try, and decide what they are going to say before starting 
to write. It might involve making detailed notes. There are three 
issues i.e. purpose, audience, and content structure that must be 
considered in planning to write.  
 
 
35 
 
The purpose of writing will influence the type of the text to 
produce, the language use, and the information. Second, the audience 
will influence the shape of the writing (how it is laid out, how the 
paragraph are structured), and the choice of language such as formal 
and informal tone. Third, the content structure of the piece that is, 
how best to sequence the facts, ideas, or arguments which are decided 
to include. 
 
 
2) Drafting 
The first version of a piece of writing is drafting. As the writing 
process proceeds into editing, a number of drafts maybe produced on the 
way to final version. 
3) Editing (reflecting and revising) 
Editing is a way to revise and improve the first draft. Editing 
process is the writing process to make the change of draft which is 
ambiguous or confusing by using general meaning and overall 
structure such as individual words and grammatical accuracy.  
Reflecting and revising are often helped by other readers who 
comment and make suggestion. The reaction of the readers to a piece 
of writing will help the author to make appropriate revisions. 
4) Final Versions 
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Final draft is the last stage of the writing process when the 
written text is ready to send to its intended audience. According to 
Brown (2000: 322), the product is after all, the ultimate goal, it is the 
reason that we go through the process of prewriting, drafting, 
revising, and editing. In other side, (Kendall and Khuon, 2006: 4-8) 
the writing process is virtually the same for all writers, namely 
prewriting, drafting, revising, editing, and publishing. 
According to Nunan (2003: 97) the process approach writing they 
are: 
 
1) Brainstorming 
Brainstorming is process can be done individually or in pairs 
or groups of students. In brainstorming, students list all the ideas 
they can think have related to a topic, either in writing or aloud, 
quickly and without much planning. If no topic is given, then the 
student can brainstorm their possible topic.  
2) Word mapping 
Word mapping is a more visual form of brainstorming. When 
students create word maps, they begin with an idea at the top or 
center of a blank piece of paper. They then think of related ideas 
or words and draw relationships with a series of boxes, circles, 
and arrows.  
3) Quick writing 
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Quick writing is where students begin with a topic, but then 
write rapidly about it, you can give the students a time limit, 
usually 10 to 15 minutes, and instruct them not to erase or cross 
out text, to keep writing without stopping, and to just let the ideas 
and words come out without concern for spelling, grammar or 
punctuation. From their piece of quick writing, they then identify key 
ideas or interesting thought by underlining them. These ideas are 
then used in the first draft of their essay. 
Based on the theories above it can be concluded that the 
processes of writing are planning, gathering information, drafting, 
editing, and revising. 
 
d. Types of Writing 
There are types of writing to the writer need that able to give clear 
information. It is the types of writing as follow: 
1) Narrative 
Anderson (2003: 3) defines narrative as a piece of text which 
tells a story and, in doing so, entertains or informs the reader or 
listener. Narratives can be presented or told in the first person if the 
narrator is one of the characters in the story, and in the third person 
if the narrator is outside the story. According, Woodson (1982: 145) 
states narrating is when you tell a story and when you describe 
actual or fictional events which are arranged in chronological order 
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or sequence. It can be said that sequencing the events in narration is 
one of important elements because narration is concerned with time. 
It means that sequencing the events in narration is one of important 
elements because narration is concerned with time.  
The Narrative text is story genre that can be imaginary or 
factual has many types. They are fairy stories, mysteries, science 
fiction, romances, horror stories, adventure series, fables, myth, 
legends, historical narratives, ballads, and etc. From the 
explanation, we can conclude that narrative text is narration deal 
with problematic events which lead to a crisis or turning point of 
some kind, which in turn finds a resolution. 
2) Description 
Description is a strategy of presenting a verbal portrait of the 
person, place, or thing (McCrimmon, 1984: 163). Description is a style 
of writing which focuses on describing a character, an event or a place 
in detail. This text is aimed at giving description of things, animal or 
human, place or certain place. From the statements above we can get 
point that description is the students describe about something, such as 
picture, person, thing, animal, and place. In descriptive text, the 
students must describe what is look like the object details. As the 
result, the readers get information about object or picture clearly. 
3) Exposition 
 
 
39 
 
Exposition is essentially objective writing with a straight-forward 
purpose: to inform, to explain, to make clear, to discuss, or to set forth. 
Expository writing usually factual, consistent with its purpose to provide 
information (Spears, 2006: 46). The expository is usually in a logical 
order and sequence. From the explanation about exposition is a subject-
oriented writing style, in which the main focus of to tell about a given 
topic or subject, and leaves out students opinions. 
 
 
4) Recount 
According to Anderson and Anderson (1997:48) “recount text is a 
piece of text which retells past events orderly and has a purpose to 
describe what have already happened”. Based on the theories above, 
recounts are based on the direct experience of the students but it may also 
be imaginative or outside the student‟s experience. In recount text, a 
writer tells a reader about his/her personal experience or tells others 
experience to readers. In other words, recount text is a text which retells 
events or experience in the past. 
5) Procedures 
Procedure is the text that tells the steps/ ways to do or to use 
something through a sequence of action. Procedure explains how to make 
or do something (Hyland. 2009: 3). According to Anderson (1997) 
procedural text is piece of text that gives us instructions for doing 
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something. From the theories above we can conclude that the aimed of a 
procedure is to direct, inform and explain. A procedure explains how to 
do something through a series of steps. 
6) Anecdote 
An anecdote is a short story about a real person or event, usually 
serving to make the listeners laugh or ponder over a topic. Generally, 
the anecdote will relate to the subject matter that the group of people is 
discussing. 
 
 
7) Report 
Report is a text that consists of an organized factual record of events 
or a classification and description of one or many things. It can be related 
to the present day or based around something from the past. 
 
e. Writing Convention 
Written text has a number of conventions which separate it out from 
speaking Harmer (2001:44). Apart from differences in grammar and 
vocabulary, there are issues of letter, word, and text formation, manifested 
by handwriting, spelling, and layout and punctuation.  
1) Handwriting  
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Writing is the personal issues. Handwriting is still more important 
for personal letters, written assignments, and most exams for students.  
2) Spelling  
Spelling is one of the reasons that spelling is difficult for the 
students of English is that the correspondence between the sound of a 
word and the way it is spelt is not always obvious. A single sound (or 
more correctly, a single phoneme) may have many different spellings 
(paw, poor, pore, pour, daughter, Sean) and the same spelling may 
have many sounds (or, word, information, worry, correspondence). 
 
 
3) Layout and Punctuation  
The important of different writing communities obey different 
punctuation and layout conventions in communication such as letters, 
reports, and publicity. These are frequently non-transferable from one 
community or language to another. Such as differences are easily 
seen in the different punctuation conventions of the quotation of 
direct speech which different language use, while comma „overuse‟ 
is frowned on by many writers and editors of English. Some 
punctuation conventions, such as the capitalization of names, month, 
and the pronoun I, are specific to only one or few languages.  
 
f. Evaluation of writing 
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According to Reid (1993:235) the evaluation which using analytic 
method elaborate writing product into five components. The components are 
content, form or organization, vocabulary or style, language use or grammar 
and mechanic. 
Table 2.1 
Components of Writing Evaluation 
Component Score  Criteria 
 
 
 
 
 
 
 
Content 
 
30-27 
Excellent 
to very 
good 
Knowledgeable,substantive,develo
pment of thesis, relevant to assign 
topic 
26-22 
Good to 
average 
Sure knowledge of subject, 
adequaterange, limited 
development of thesis, mostly 
relevant to topic but lacks to detail. 
21-17 
Fair to 
poor 
Limited knowledge of subject, little 
substance, inadequate development 
of topic. 
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16-13 
Very poor 
Does enough to evaluate not show 
knowledge of subject, non 
substantive, pertinent, or not 
enough to evaluate. 
 
Form/organization 
 
 
 
 
 
20-18 
Excellent 
to very 
good 
Fluent expression, ideas, clearly 
stated supported, succinct, well 
organized, logical sequencing 
cohesive. 
17-14 
Good to 
average 
Somewhat choppy, loosely 
organized but main idea stand out, 
limited support, logical but in 
complete sequencing. 
16-13 
Fair to 
poor 
Non-fluent,ideas confused or 
disconnected lack logical 
sequencing and development. 
 12-10 
Very poor 
Does not communicate, no 
organization or not enough to 
evaluate 
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Vocabulary 
 
 
 
 
20-18 
Excellent 
to very 
good 
Sophisticated range, effective 
word/idiom choice and usage, word 
from mastery, appropriate register. 
17-14 
Good to 
average 
Adequate range, occasional errors 
of word/idiom from choice, usage 
but meaning not obscured. 
13-10 
Fair to 
poor 
Limited range, frequent error of 
word/idiom form, choice usage, 
meaning confused or obscured. 
9-7 
Very poor 
Essentially translation, little 
knowledge of English, vocabulary, 
idiom, word form, or not enough to 
evaluate. 
 25-22 
Excellent 
to very 
good 
Effective, complex construction, 
few error of agreement, tense, 
number, word, order/fiction, 
articles, pronouns, preposition 
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Grammar 
21-18 
Good to 
average 
Effective but simple construction, 
minor problem complex 
construction, several errors 
agreement, tense, number, word, 
order/function, articles, pronoun, 
preposition, but meaning seldom  
17-11 
Fair to 
poor 
Major problem in simple/complex 
construction, frequent error of 
negation, agreement, tense, 
number, word, order/function, 
articles, pronouns, preposition and 
or fragment, run-ons, deletions, 
meaning confused or obscured 
10-6 
Very poor 
 
Virtually no mastery no mastery of 
sentence construction rule, 
dominated by errors, does no 
communicate, or not enough to 
evaluate  
 
 
5  
Excellent 
to very 
Demonstrate mastery of conventions, 
few errors of spelling, punctuation, 
capitalization, paragraphing. 
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Mechanic 
good 
4  
Good to 
average 
Occasional errors of spelling, 
punctuation, capitalization, 
paragraphing, but meaning not 
obscured 
3  
Fair to 
poor 
Frequent errors of spelling, 
punctuation, capitalization, 
paragraphing, poor handwriting, 
meaning confused or obscured  
2  
Very poor 
No mastery of conventions, 
dominated by errorsof spelling, 
punctuation, capitalization, 
paragraphing, handwriting illegible, 
or not enough to evaluate. 
 
TOTAL SCORE 45-100 
 
From the explanation, the researcher can conclude that the criteria of 
scoring are: 
 
Table 2.2 
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Criteria of Scoring Writing 
No Score Criteria 
1. 89-100 Excellent 
2. 79-88 Good 
3. 66-78 Fair 
4. 46-46 Poor 
5. 0-45 Very poor 
 
2. Narrative Text 
a. The Definition of Narrative Text 
According to Anderson (2003) narrative as a piece of text which 
tells a story and, in doing so, entertains or informs the reader or listener. 
Narratives can be presented or told in the first person if the narrator is one 
of the characters in the story, and in the third person if the narrator is 
outside the story. 
Meanwhile to Meyers (2005:52) states that narrative is one of the 
most powerful ways of communicating with others. A good written story 
lets your reader response to some event in your life as if it were own. They 
not only understand the event, but they can almost feel it. The action, 
 
 
48 
 
details, and dialogue put the readers in this seem and make it happen for 
them. 
From the explanation, we can conclude in narrative text, there are 
some problems developed or happened and finally can be solved at the 
end of story. So, narrative text is a text telling a past story or event, either 
actual or fictional, by using time sequence or chronological order. 
Moreover, the story in narrative text sets up one or more problems, which 
must find a way to be resolved.  
Narrative as kind of story genre that can be imaginary or factual. 
The kinds of narrative text include fairy stories, mysteries, science fiction, 
romances, horror stories, adventure series, fables, myth, legends, historical 
narratives, ballads, and etc. 
 
b. Kinds of Narrative Text 
According to Neo (2005: 58) there many different types of 
narrativetexts, among others: 
a) Humor 
A humorous narrative is one of that aims to make audience 
Laugh as a part of telling story. Here is typical structure: 
1. Orientation: the narrator tells the funny characters names in 
unusual Setting. 
2. Complication: in this part, something crazy happen. 
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3. Sequence of event: there are many imaginative ideas here funny 
things Said by characters and extraordinary things happening to 
ordinary people. Resolution: All well that end well. 
b) Romance 
The romance narrative typically tells of two lovers who overcome 
difficulties to end up together. Here are the usual features: 
1. Orientation: it contains hunk male and female who is looking 
forLove, exotic setting, sun set, beaches, and moonlight. 
2. Complication: boy meets girl. 
3. Sequence of event: it contains the development 
relationship,jealously, love, hurt, pain, warm, sharing, and 
overcomingproblems. 
4. Resolution: boy gets girl, marry and live happy ever after. 
c) Folklore 
Folklore is the traditional art, literature, knowledge, and practice 
that are disseminated largely through oral communication and 
behavioral example. Every group with a sense of its own identity 
shares, as a central part of that identity, folk traditions–the things that 
people traditionally believe (planting practices, family traditions, and 
other elements of worldview), do (dance, make music, sew clothing), 
know (how to build an irrigation dam, how to nurse an ailment, how to 
prepare barbecue), make (architecture, art,craft), and say (personal 
experience stories, riddles, song lyrics). As these examples indicate, in 
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most instances there is no hard-and fast separation of these categories, 
whether in everyday life or in folklorists‟ work. 
d) Myth 
Myth is Religious stories that explain how the world and humanity 
developed into their present form. Myths are considered to be true 
among the people who develop them. 
 
c. General Concepts of Narrative Text 
According to Meyers (2005: 52) narrative is one of the most 
powerful ways of communicating with others. A good written story lets 
your reader response to some event in your life as if it were own. They not 
only understand the event, but they can almost feel it. The action, details, 
and dialogue put the readers in these seem and make it happen for them. 
Meanwhile, Anderson (1997: 8) narrative is a piece of text tells a 
story and, in doing so, entertains or informs the reader or listener. 
Narrative is a story tells us about something interesting that has purpose to 
amuse or entertain the readers. In other side, Anderson (1997: 14) that 
good narrative uses word to paint a picture in our mind of: 
a) What characters look like (their experience), 
b) Where the action is taking place (the setting), 
c) How things are happening (the action). 
The characteristics of narrative texts among others they are: 
a) It tells us about a story of event or events. 
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b) The events are usually arranged in chronological order- that is, in the 
order in which they occurred in time. 
c) The narrator has a purpose in mind in telling the story. There are some 
points the narrator wishes to make, or some impression he or she 
wishes to convey to the reader. Therefore, the details of the narrative 
are carefully selected for purpose. 
According to Anderson (1997: 15) narration is telling a story. A 
good story must have interesting content. It should tell us about an 
event your audience would find engaging. Therefore, it should be 
detailed and clear, in some other effective ways you should use for 
narrative that achieves all of the followings goals: 
a) It is unified, with all the action a developing central idea. 
b) It is interesting, it draws the writer into the action and makes them 
feel as if they are observing and listening to the events. 
c) It introduces the four WH questionof a setting- who, what, where, 
and when- within the context of the action. 
d) It is coherent; transition indicates changes in time, location, and 
characters. 
e) It begins at the beginning and ends at the end. That is, the narrative 
follows a chronological order- with events happening in a time 
sequence. 
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f) It builds towards a climax. This is the moment of most tension or 
surprise- a time when the ending is revealed or the importance of 
events becomes clear. 
 
d. Generic Structure of Narrative Text 
According toWardiman (2008: 34) the steps for constructing a 
narrative text they are: 
a) Orientation  
It is about the opening paragraph where the sets, the scene and the 
character of the story are introduced. It usually answers the questions 
Who/When/Where.  
b) Complication  
It is a series of complication or where the problems in the story 
developed.  
c) Resolution 
Where the problems in the story is solved. The problem may be 
resolved for better or worse happily or unhappily.Meanwhile 
Anderson (1997:8) states that the steps for constructing a narrative text 
are:  
a) Orientation 
In which narrator tells the audiences about who is in the story 
are, when the action is talking place, and where the action is 
happening (Can be a paragraph, a picture or opening chapter). 
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b) Complication 
Sets off a chain of events that influences what will happen in 
the story.  
c) Sequence of event  
In this part is where the characters react to the complication. 
d) Resolution  
In which the characteristics finally sort out the complication. 
e) Code 
A code is optional step in construction a narrative text. It 
provides a comment or moral based on what has been learned from 
the story. In this part is where the characters react to the 
complication. 
Based on the statements, the researcher can concluded that 
there are generic structures of narrative text, there are: Orientation 
(there are an introduction, in which the characters, setting and time 
of the story are established), Complication (there are some 
problems in every event of the story), Resolution (it is a conclusion 
to solve the problems in the story), and Code (it is a message or 
moral value from the story). 
 
 
e. Language Features of Narrative Text 
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According to Anderson (1997: 9) the language features of narrative 
text are as follow:  
a) Specific characters: there is introduction from the characters in the 
story.  
b) Time words that connect to tell when they occur.  
For example: at the end of the ten days. 
c) Verb to show the actions that occur in the story. 
For example: tried, set down.  
d) Descriptive words to portray the characteristics and setting  
Meanwhile, Purnamawati (2011:11-13) states that language 
Features of narrative text are:  
a) Using processed verb  
b) Using temporal conjunction, example: one day, a week, later, then 
long time, long time ago, when, etc  
c) Using simple past tense, example: lived, stayed  
d) Using noun phrase, example: long black hair  
e) Using pronouns, example: I, me, they, their, it, its, etc  
f) Using nouns, example: tree, road, stepsister, housework  
g) Using saying verb, example: said, told, promised 
From the statements above, the researcher conclude that the 
language features of narrative text are (a) nouns that identify the specific 
characters and places in the story, (b) adjectives that provide accurate 
descriptions of the characters and setting,(c) time words that connect events 
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to tell when they occur. For example, first, then, next, while, afterward, 
finally, after, during, before, etc., (d) verb to show the action that occurs in 
the story. The tense used in general is past tense. 
 
3. Dyadic Essay Technique 
In this part, the researcher will explain what dyadic essay technique 
is.They are the definition, purpose, preparation, technique steps, then 
advantages and disadvantages.  
a. Definition Dyadic Essay Technique  
Dyadic essay is one of collaborative learning. It is an adaption of 
dyadic essay confrontation (DEC) develop by LW Sherman. The 
model of learning is conditioned to activate students in integrating both 
of questions and answers. It is to explore the main idea of discourse/ 
particular matter and provide a response to the discourse/ specific 
material. Barkley, Cross, and Major (2005: 235) state that 
DyadicEssay is a technique in which students in pairs write essay 
questions and model answers for each other, exchange questions, and 
after responding, compare their answers to the model answer. It is 
particularly useful for identifying the most important feature of a 
learning activity and formulating and answering questions about that 
activity.  
Millis, et al., (1993) states that DyadicEssay is a technique where 
the instructor assigns reading or watches video and the students 
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formulate an essay question and model response to their own question, 
exchange the essay question, and write an essay to the question. After 
write an essay, the students compare and discuss the result of their 
essay writing. Cotell and Millis (1998) define dyadic essay as a 
technique which is begun by giving the students a reading assignment 
and asked to write a question that integrates this and earlier material. 
They response by writing on a separate sheet of paper one page 
“model” answer. Students are in pairs, then they exchange the 
questions and write one page response to their partner‟s questions. The 
students exchange their one page model answer and their in class 
writing. After reading their partner‟s in class and model answer, the 
pairs compare and contrast the model and in class answer. 
Based on definition above, the researcher concluded that 
dyadicessay technique is a technique in teaching writing that the 
students are in pairs and write some questions and answers. Then they 
exchange the questions and answers with others, compare their 
different models, and discuss with their partners.  
 
b. Description and Purpose of Dyadic Essay 
Barkley, Cross, and Major (2005: 246) state that in dyadic essay 
technique students individually write an essay question and a model on 
a reading assignment, lecture, or other presentation of content. In the 
text class period, students‟ pairs exchange their questions; write 
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response to their partner‟s question. Then they trade, read, and 
compare model in class answer. After that, they write an essay based 
on the model answer they have discussed before. Finally, the students 
in pairs revise their essay writing. This technique gives the students 
practice identifying the most important feature of learning activity, 
formulating and answering questions about that activity. It also gives 
students opportunity to rehearse responding to essay questions with the 
added advantage of having a simple response which is used to compare 
their answer. 
 
c. Preparation of Dyadic Essay 
Most of students have difficulties in producing a good essay. It is 
related with this topic about dyadic essay technique. Barkley, Cross, 
and Major (2005: 246) Writing a good essay question is a difficult 
assignment because student is often unfamiliar with others. This 
technique will work best when the teacher has spent some time 
teachingstudents how to write good essay questions and answers. 
Consider preparing a handout with guidelines and sample questions 
and responses the model the level of complexity and depth the 
teacher‟s expect. The teacher should prepare video or reading text 
related with the topic that will be discussed in the class. It must be 
done before implementing dyadic essay in teaching writing. The 
teacher also prepares the separate papers that are used by the students 
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to write the questions and answers. Implementation dyadic essay will 
work best if the preparation is clear. 
d. Teaching Steps of Dyadic Essay 
Barkley, Cross, and Major (2005: 246) state the steps of dyadic 
essay such as:  
1) Outside the class, students reflect on a learning activity (such as 
reading an assignment, listening to a lecture, watching a film) and 
formulate and write an essay question. It can help the students to 
find some ideas to write. 
2) On separate sheet of paper, students prepare a model response to 
their own question (usually a couple of paragraph). It makes the 
students able to predict the answer of their own question, so they 
are able to begin writing some sentences.  
3) Students bring a copy of their essay questions and model answers 
to class. The model answer can be a comparison with the partners‟‟ 
answer. 
4) Students from pairs, exchange essay questions, and write response. 
It can improve the students‟ writing accuracy because they have to 
write responses from the questions. The questions help the students 
to develop their ideas, so that they can explore their ideas easily.  
5) Students trade model answers and compare and contrast their in 
class answers with their partners‟ model answer. It helps the 
students to know whether they have similar answer or not. 
 
 
59 
 
6) Partners discuss their responses first for one essay question and 
then for the other, paying special attention to similar and dissimilar 
ideas. In this step, the students can revise their essay writing and 
they can explore more ideas to write so that their writing accuracy 
will improve because they can discuss more ideas to write with 
their partner by comparing their answer. 
Based on Sherman (1998), the procedures of conducting 
dyadic essay technique are: 
1) Text reading: entire class reads a text given by the instructor. 
2) Question writing: each student writes a question attempting to 
integrate or link issues which they perceive to be important in 
both reading assignments.  
3) Answer writing: each student then writes a model answer to 
theirown questions.  
4) Before coming to class each student reproduces a single copy 
of their questions (their answer is not included).  
On the other hand, Cotell and Barbara (1998) mention the 
steps of dyadic essay as follows:  
1) Instructor assigns reading or watches video.  
2) Students formulate an essay question.  
3) Students prepare a model response to their own question (no 
longer than one page, single-spaced).  
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4) Students bring essay question and copy answer on separate 
pages.  
5) Students exchange the questions.  
6) Students write an essay to the question they receive.  
7) Students compare their answer with the model answer and 
discuss (when evaluating questions, students look for clarity, 
importance, etc. Criterion may be established for model 
answer). 
8) Instructor conducts general discussion after all students have 
received copies of the questions.  
Based on those theories above, the researcher will teach the 
students by adapting the teaching steps by Barkley. It is the 
easy steps that can be applied by the students. The instructions 
are clear and understandable. 
 
e. Advantages and Disadvantages of Dyadic Essay 
1. Advantages  
Sherman (1998: 1) states that in dyadic essay, the students are 
relying on peers for learning. It means that students work together 
to teach one another, and they alternate between the roles of 
students and teacher. This technique combines elements of both 
motivational and cognitive processing by using a structured 
approach to teaching and learning within a tutoring context. This 
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technique also promotes active processing of material using 
activities that are strongly linked to achievement. 
Based on the explanation above, it can be concluded that 
dyadic essay technique has some advantages such as:  
a) It can make students more close with their friends. 
b) It can make effective learning. 
c) It can combine between motivational and cognitive approaches 
to collaboration.  
d) It can remote cognitive process through a structured approach 
in teaching and learning within a tutoring context.  
e) It can improve students’ achievement and self confidence. 
2. Disadvantages  
Barkley, Cross, and Major (2005: 250) state that dyadic essay 
also has the potential disadvantages. The disadvantages are such as: 
a) It is possible for the students to learn the information 
incorrectly. 
b) The students who are less creative will get difficulties in doing 
the discussion. 
c) It is difficult for the teacher to read all of the questions and 
answers all of the time, so, the teacher must check the students 
work occasionally to help measuring overall accuracy. 
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Based on the statement above, it can be concluded 
thatdyadic essay technique has some disadvantages. The 
disadvantages depend on the students‟ ability and knowledge. If 
the students have a good creativity, they can implement this 
technique well enough. Sometimes some students will have 
difficulties in learning the correct information about the topic. This 
technique also has more times in the implementation. 
 
B. The Previous Study 
The researcher will describe some works which are relevant to this thesis 
to make the thesis arrangement easier. 
The first, the research entitled “The Effectiveness of Dyadic Essay 
Technique as the media to teach writing viewed from Students‟ Creativity (An 
Experimental Research at The Second semester Students of English Education 
Department, IKIP PGRI Bojonegoro in the Academic Year 2011/2012)”. The 
research was written by M. Ali Ghufron in 2012 from SebelasMaret University 
Surakarta. 
The similarity of the research is using Dyadic Essay Technique. The 
difference of the research is to teach writing viewed from student‟s creativity. 
The second, the research entitled “Improving Students‟ Accuracy in 
Writing Explanation Text through Dyadic Essay Technique (A Classroom Action 
Research in The Tenth Grade of SMA N 1 Karangnom)”.The research was 
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written by Dian Indah MarantikaPutri in 2015 from SebelasMaret University 
Surakarta.  
The similarity of those researches is using dyadic essay technique to teach 
writing, and the difference is the dyadic essay technique used in classroom action 
research.  
The Third, the research entitled “Improving Students‟ Writing Through 
Dyadic Essay Technique in the Eleventh Grade of SMK N 1 Pabelan in the 
Academic Year 2014/2015”. The research was written by Ismiati in 2015 from 
IAIN Salatiga. 
The similarity of those researches is using Dydic Essay as technique to 
teach writing, and the differences is subject. 
Th fourth, the journal entitled “Effects of Collaborative Revision on 
Children‟s Ability to Write Understandable Narrative Texts” by Pietro Bascolo 
and Katia Ascorti in 2004 from University of Pandova, Italy. 
The journal showed that Collaborative Learning focuses on elementary and 
middle school children's revision of written narrative texts in an interactive 
situation. The study had two closely-related objectives. The first was to analyze 
the effects of collaborative revision.The second objective was to analyze the role 
of children' s verbal interaction and discussion while revising. Children' s ideas 
were investigated in a concrete writing-reading situation: that is, a child wrote a 
text, a classmate gave feed- back on its comprehensibility, both discussed the 
suggested corrections The journal use research design is experimental.  
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C. Rationale 
Writing plays important rule in learning English.(Sujito et al., 2019) Writing 
as one of four skills in learning English is always challenging for the language 
practitioner to discuss mainly concerning with the best approach to improve it 
effectively. 
Writing in junior High School is aimed to make the students more 
expressive to take out their ideas in written form by using appropriate language 
variation fluently and accurately in interaction or monologue in the form of 
descriptive, narrative, procedure and report etc. Especially for the tenth grade, it 
is limited on narrative and recount. In the process of writing narrative text, the 
tenth grade students of SMA N 1 Sumberlawang in the academic year 
2019/2020 still face some problems. They still have difficult in exploring and 
expressing ideas and they difficult on how to start writing. Sometimes, the 
students were stuck in a point and couldn‟t continue their writing. Besides, the 
students are not so interested in joining English writing class. Those are caused 
by some factors such as: the students‟ low understanding about English and the 
teacher technique in teaching English which tends monotone, often use text 
book, and done without any media. To overcome the problems above, the 
researcher used Dyadic Essay as a technique for generating ideas in students 
writing.Barkley, Cross, and Major (2005: 235) state that DyadicEssay is a 
technique in which students in pairs write essay questions and model answers 
for each other, exchange questions, and after responding, compare their answers 
to the model answer. It is particularly useful for identifying the most important 
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feature of a learning activity and formulating and answering questions about that 
activity.  
Millis, et al., (1993) states that DyadicEssay is a technique where the 
instructor assigns reading or watches video and the students formulate an essay 
question and model response to their own question, exchange the essay question, 
and write an essay to the question. After write an essay, the students compare 
and discuss the result of their essay writing. Cotell and Millis (1998) define 
dyadic essay as a technique which is begun by giving the students a reading 
assignment and asked to write a question that integrates this and earlier material. 
They response by writing on a separate sheet of paper one page “model” answer. 
Students are in pairs, then they exchange the questions and write one page 
response to their partner‟s questions. The students exchange their one page 
model answer and their in class writing. After reading their partner‟s in class 
and model answer, the pairs compare and contrast the model and in class 
answer. 
From the explanation above, it is assumed that using Dyadic Essay 
Technique on students‟ writing is effective for developing and increasing 
students' writing competence in narrative text at the tenth grade students of 
SMA N 1 Sumberlawang academic year 2019/2020. 
 
D. Hypothesis 
Muijs (2004: 16) states that two distinct types of hypothesis are the null 
hypothesis (Ho) and the alternative hypothesis (Ha). The alternative hypothesis 
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(Ha) is the one to be true, are the null hypothesis (Ho) is the opposite. The 
alternative hypothesis (Ha) usually formulates in positive sentence (there is 
effect) but the null hypothesis (Ho) usually formulates in negative sentence (there 
is no effect). The researcher proposes the hypothesis the effectiveness of using 
dyadic essay technique to increase students‟ writing competence on the tenth 
grade students of SMA N 1 Sumberlawang in academic year of 2019/2020. 
. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design 
The researcher applied an experimental research with a quantitative 
approach. This research was a quantitative research to measure the cause effect 
relationship by giving treatment on each group. Arikunto (2005: 502) stated that 
experimental research is research that is intended to prove the existence of casual 
relationship between the independent variable (X) and dependent variable (Y). 
Sugiyono (2006: 109-114) stated that there are three basic designs in 
experimental such as, pre-experimental, quasi experimental, and true experiental. 
Based on the explanations above, it could be conclude that experimental research 
is a research that has independent and dependent variable, and the basic designs 
are pre-experimental, quasi experimental, and true experimental.The type of 
experimental research that is applied in this study is quasi-experimental design. 
A quasi-experiment is a design, which is widely used in educational setting, in 
which there is no random assignment of subjects because randomly assigning 
subjects or students to the groups would disrupt classroom learning. Quasi 
experimental designed focuses on treatment and outcome, hence the data was 
taken from. The first group was given a treatment called experimental group, the 
second group didn‟t give a treatment called controlled group (Sugiyono, 2006: 
112). The treatment that was used in this research was dyadic essay technique. 
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On the other hand, the control group that didn‟t give a treatment used. There 
were two variables in this research. The independent (X) variable was dyadic 
essay technique and the dependent variable (Y) was writing competence. This 
experiment used an intact group pre-test and post-test that involved a group of 
students belonged to the experimental group and the other belonged to the control 
group. The design of this research can be seen: 
 
Table 3.1Design of Research 
 
 
 
E : Experimental Class  
C : Control Class  
O1 : Pre-test for experimental group  
O2 : Post-test for experimental group  
O3 : Pre-test for control group  
O4 : Post-test for control group  
X: Treatment by using dyadic essay for experimental class and treatment 
without using dyadic essay for control class 
 
B. Setting of The Research 
1) Place of the research 
E     : O1            X            O2 
P     : O3            X     O4 
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The research was held at the tenth grade students of SMA N 1 
Sumberlawang. It is located in Jl. Solo-Purwodadi KM, 27 Sragen. This 
school is chosen to be the place where the research would be conducted 
because according to the observations, the students had low English writing 
skill. 
2) Time of the Research 
This planningschedule of the research isJuly-August 2019 by giving 
treatment and collecting the data. 
 
C. Population,Sample, and Sampling 
1. Population 
According to Ary (2002: 163), population is all members of any well 
defined class of people, events, or objects. Sugiyono (2011: 61) explained that 
population is generalization area which contains objects or subjects which 
have significant characteristic and quality which is determined by the 
researcher with aim to be learned and then construct a conclusion. Based on 
the theories the researcher concluded that population is all of subject research 
that have a significant characteristic with aim to be learned then construct a 
conclusion. The population of this research was all of the tenth grade students 
at SMA N 1 Sumberlawang in the academic year of 2019/2020. The total 
populations were seven classes which are divided in class namely Social 1, Social 
2, and Social 3. Then other classes are Science 1, Science 2, Science 3, and 
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Science 4. The total population is about 210 students. The total class can be 
seen in the Table 3.3: 
 
 
Table 3.2 TheTotal Students of the Tenth Grade 
No Class Total (Students) 
1 X IPA 1 30 
2 X IPA 2 30 
3 X IPA 3 30 
4 X IPA 4 30 
5 X IPS 1 30 
6 X IPS 2 30 
7 X IPS 3 30 
TOTAL 210 
 
2. Sample 
According to Fraenkel and Wallen (2009:90) sampling refers to the 
process of selecting the sample of individuals who will participate the 
observed or questioned. Arikunto (2006: 131) stated that sample is part of 
total and characteristic which is had by population which is chosen as source 
of the data. It was called sample research when we want to generalize the 
sample research result. Based on the definitions above, proposition of 
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population which was chosen as source of data. It was part of population that 
will be investigated. The sample of this research used two classes. One of the 
class was experimental class which taught by dyadic essay technique as a 
treatment. The other class was control class which taught by the conventional 
technique which the original teacher commonly uses in the teaching and 
learning process. 
3. Sampling 
According to Fraenkel and Wallen (2012: 91) stated that sampling 
refers to the process of selecting the individuals ( a sample) from a population 
preferably in such way that individual are representative of the larger group 
who will be observed. On other hand, Sugiyono (2006: 118) stated that 
technique of sampling is technique to take a sample. Sample was the way of 
taking samples of population. Sugiyono (2006: 119) divided sampling into 
two:  
a) Probability sampling, such as a simple random sampling, proportionate, 
stratified random sampling, disproportionate random sampling, and cluster 
random sampling. 
b) Non probability sampling, such as systematic sampling, quota sampling, 
incidental sampling, purposive sampling, saturated sampling, and 
snowball sampling. 
The researcher used cluster random sampling to take the sample. 
Cluster random sampling was a way of selecting sample randomly. The 
technique was used because the subjects of the study are homogeneous. It was 
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also because the number of population was large enough. The sample of the 
class was X MIPA 2 as experimental class and X MIPA 4 as control class.  
The processes of cluster random sampling are:  
a) The researcher makes list of all classes.  
b) The researcher writes each class name on small paper and rolls the 
paper.  
c) The researcher takes the rolled paper into a bottle.  
d) The researcher shakes the bottle and takes two rolled paper. 
The first rolled paper is X MIPA 2 and becomes experimental class 
and the second rolled paper is X MIPA 4 and becomes control class.  
 
D. Technique of Collecting Data 
In this part, the researcher will present the instrument that is used in 
collecting the data. She divides in The Instrument of Collecting the Data and 
Readability.  
1. The Instrument of Collecting the Data 
Longman (2001: 384) stated that test is a set of questions and exercise 
used to measure the achievement or capacity of the individual or group. Test 
is method of measuring a person‟s ability, knowledge, or performance in 
given domain (Brown, 2004: 3). Then, Arikunto (2006: 223) stated that a test 
is a set of questions, exercises or other instruments which are used to measure 
skill, knowledge, intelligence, and aptitude of an individual or group. Based 
on the theories above, test is a result of the study in written form to know the 
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standard of students‟ achievement. The test is used as instrument to collect the 
data.  
The research used narrative essay test to know the students‟ 
achievement of writing text. The researcher conducted written test to both of 
experimental and control class. The written test was conducted twice, there 
were pre-test and post-test. The researcher was limited the test innarrative text 
about Legenda in Indonesia. The purpose of the test was to know which one 
who will get high score between experimental and control class. The test was 
used to measure the students‟ mastery in writing narrative text in the 
experimental and control class.  
The researcher only gave single question. The question was making 
narrative about Indonesian‟s legend essay consisting of identification and 
description based on the discussion. The researcher gave 60 minutes to make 
the essay. The researcher gave the blue print of the writing test below: 
 
3.3Table of Blue Print 
Competence 
Standard/Basic 
Competence 
Skill Measured Indicators Instrument 
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Competence 
Standard: 
The students 
are able to 
make simple 
text/essay using 
pattern of past 
sentence 
correctly. 
 
Basic 
Competence : 
Writing a short 
essay about 
narrative text 
(Legends of  
Indonesia) . 
Content 
Form/Organizatio
n 
Vocabulary 
Grammar 
Mechanic 
Students are able 
to arrange and 
express their ideas 
into paragraph and 
text using good 
content 
(appropriate topic, 
originality,and 
logic), 
organization 
(coherence, 
cohesion, and 
unity), vocabulary 
(word selection, 
vocabulary 
idiom), grammar 
(tenses, articles, 
pronoun, and etc), 
and mechanics 
(spelling and 
punctuation).  
 
Write 
Narrative 
text about 
Legenda in 
Indonesia 
consisting of 
language 
feature and 
generic 
structure 
basedand on 
your 
discussion. 
The 
researcher 
gives 60 
minutes to 
make the 
essay.  
Your writing 
will be 
evaluated 
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based on 
content, 
form/organiz
ation, 
grammar, 
and 
mechanic. 
 
a) Pre-test 
The pre-test is used to know the beginning condition of the subject 
before giving a treatment. In this study, the researcher gave a pre-test to 
both of the classes. The pre-test for the students was carried out to get 
their score. The students had to write a narrative text. 
b) Post-test 
The post-test was given by asking students to write narrative text. 
Post-test is given in order to know how the condition of the students and 
how the improving of experimental class especially when the treatment 
has given to them. In this study, the researcher also gave a post-test to 
both of the classes. 
The researcher uses post-test to know the effectiveness of Dyadic 
Essay on students writing competence at the tenth grade. Post-test is a test 
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given after treatment to know student‟s respond and the effectiveness of 
the treatment. 
 
2. Technique of Readability Data 
Readability was used to know whether the instruction was readable by 
the students or not. The readability could be measured by some questions. 
Hughes (1996: 39-40) mentioned some factors to write a good instruction. 
First, the instruction should be clear and explicit. Second, it should avoid the 
supposition that students all reveal what is intended. Third, the test writer 
should not really on the students‟ power of telepathy to elicit the desire 
behavior. It was very important to make a text with some certainties. The 
instructions should be understand and easy by the students. The researcher 
conducted the readability test on the X MIPA 3 and X MIPA 1 of SMA N 1 
Sumberlawang.  
a. The instructions for writing narrative test are:  
1) Pay attention to the teacher that will give a text about narrative text.  
2) Make a group consist of two students.  
3) Make your own question based on the text that is given by the teacher.  
4) On separate sheet of paper, students prepare a model response to their own 
question (usually a couple of paragraph).  
5) Copy the mode response and exchange with your partner.  
6) Response your partner‟s model answers. Then discuss with your partners.  
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7) Work individually to write narrative essay consisting of generic structure 
of narrative text based on your discussion. The researcher gives 60 
minutes to make the essay. 
b. Readability of writing test contains:  
1) Whether the instruction are understandable or not.  
2) Whether the way to answer in this test is understandable or not.  
3) Whether the kind of the essay is clear or not.  
4) Whether the organization of the essay is understandable or not.  
5) Whether the topics are interesting or not.  
6) Whether the time used in this test fast or not.  
c. Readability of test items:  
1) Do you understand the test instructions?  
2) Is the way to answer in this test understandable?  
3) Is the kind of the essay to be written in this test stated clearly?  
4) Is the organization of the essay demanded in this test understandable?  
5) Are the topics interesting?  
6) Is the time used in this test too far?  
It is impossible to test the writing instruction readability using formula 
because there is no formula to test the writing instruction. So, to test the 
readability of the writing instruction, the instruction was given to students 
outside the sample classes but to the same level. From the students‟ answers, 
we can know whether the instruction is readable and understandable for the 
students or not.  The try out is given to know whether the test is readability or 
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not by giving the other students the samples that have same levels with the 
sample. If the result is more than 75% of despondences give “yes” answer to 
each item of readability test. It can be concluded that the item of writing test is 
readable. 
 
E. The Technique of Analyzing Data 
The strategy of data analysis used statistically analysis. After the 
researcher get the student scores of the experimental and control group. The 
score will be checked for post-test of both groups. The first step is the 
researcher will calculate the mean score of experimental group. The scores from 
the experimental and control class would be analyzed by using T-test. It was 
used T-test with the level of significance 0.05 (5%). There are three kinds of 
data that would be tested in experimental research. They are Data Description, 
Pre-requisite test and Hypothesis Test. 
 
 
1. Descriptive Analysis 
The descriptive analysis consist of mean, median, mode and 
standard deviation of writing score. The formula of mean, median, mode 
and standard deviation is as follows: SPSS Instructions for Descriptive 
Statistics and Univariate Graphs (Scott A. Baldwin & Arjan Berkeljon, 
2010) 
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a. Open SPSS. This is an empty SPSS Data Editor.  
 
 
 
 
 
 
b. Go to the file menu, go to Open Data and clickand then double-
click on the SPSS data file and it should open SPSS. 
 
 
 
 
 
 
 
 
c. There are two ways to view data in SPSS. The first is “Data View" 
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d. The second is “Variable View" 
 
 
 
 
 
After open SPSS and add the data in SPSS the researcher 
finding Mean, Median, Mode, and Standard Deviation. 
a. Mean 
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Mean is adding a list of score then dividing by the 
number of scores. The steps to get the mean score as 
follows: 
1) Click Analyze 
2) Then Descriptive Statistics 
3) Then Descriptives 
 
 
 
 
 
 
4) This brings up the Descriptive dialog box. Note that the 
left side of the box contains a list of all the variables in our 
data file. On the right is an area labeled variables, where 
we can select the Variables we would like to use in the 
analysis. 
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5) Click the data file that we want to know the mean 
6) Choose mean in the descriptive option box 
 
 
 
 
 
7) Then click continue and OK 
b. Mode 
Mode is the value in a set of data which appears 
most frequently. The steps to get mode are as follows: 
1) Click Analyze 
2) Then Descriptive Statistic 
3) Choose Frequencies 
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4) Choose the data that we want to know mode. 
 
 
 
 
 
5) Then click Statistic 
6) Choose Mode in the frequencies statistics box 
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7) Click continue 
8) Choose the kind of charts thatwe want to show the 
result in the frequencies chart box 
 
 
 
 
 
9) Then click continue and OK 
c. Median 
Median is the point in a distribution of measures below 
which 50 percent of the cases. The steps as follows: 
1) Click analyze 
2) Then descriptive statistic 
3) Choose frequencies 
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4) Choose the data that we want to know the median 
 
 
 
 
5) Then click statistic 
6) Choose median in the frequencies statistic box 
 
 
 
 
 
 
7) Click continue 
8) The kind of charts that we want to show in the result in the 
frequencies charts box 
9) Then click continue and OK 
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7) Standard Derivation 
 Standard derivation is the square root of variance (Ary, et al., 
2000: 117,Best & Kahn, 1995: 285) in which the variance is the 
average of the squared differences from the mean. The steps are: 
1) Click analyze 
2) Then descriptive statistics 
3) Then descriptive 
 
 
 
 
4) Click the data file that we want to know the standard derivation 
 
 
 
 
 
5) Choose Std. Derivation in the descriptive option box 
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6) Then click continue and OK 
 
2. Pre-requisite Test 
a. Normality Test 
The SPSS dataset „NormS‟ contains the variables used in this 
sheet including the exercises. To check if a variable is normally 
distributed useAnalyze Descriptive Statistics Explore: 
 
 
 
In Table Test of Normality there are 2 analyses, first using 
Kolmogorov and Shapiro-Wilk. The researcher uses Kolmogorov 
because total of respondents is more than 50 respondents. If less than 
50 respondents should use Shapiro-Wilk. The sample is in 
Kolmogorov-Smirnov Z if significant Kolmogorov-Smirnov > for level 
(α) 0.05 is Normal. To read Kolmogorov-Smirnov data, as follow:  
Ho is normal population 
Ha is non-normal population 
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If significant > 0.05 so Ho accepted, Ha rejected 
If significant <= 0.05 so Ho rejected, Ha accepted 
 
 
b. Homogeneity Test 
First Steps: Select DataWeight Cases. A box pops up with  alist of the 
input variables. Click the “Weight cases by” button, and then move the 
count variable into the box under “Frequency Variable:” Finally, click 
“OK.” 
Second Step: SelectAnalyze_ Descriptive _ Crosstabs. Move the 
variable indicating populations into the “Row(s):” box, and the 
categorical variable into the “Column(s)” box. Click on the “Statistics” 
button and then “Continue. 
 
 
 
 
 
 
 
 
3. Hypothesis Testing 
Levene Statistic df1  df2  Sig.  
       
,498
a 
 7 15 .822 
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To know Four Square Writing Method effective or not, the researcher 
uses Ttest in SPSS. There are conditions as follows: 
If significant value > 0.05, so variance of sample is homogeneity 
If significant value < 0.05, so variance of sample is not homogeneity 
The researcher used SPSS to measure the data. It can be follows: click 
on Analyze - Compare means - Independent Samples Ttest. 
 
 
 
 
 
 
 
 
 
Move Group into the Test variable box and Result into Grouping 
variable box : 
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Click on Define groups and type in the numbers used in data set to code 
each group. Group 1 = 1 and Group 2 = 2 Continue OK 
 
 
 
  
 
 
 
 
 
The data can call effective if Ho rejected where Tvalue>Ttable for 
significant level (α) 0.05 so Ha accepted. Not only read in Tvalue but can 
read in p-value (sig 2-tailed.) where Ho rejected if p-value (sig 2-tailed) 
<level (α) 0.05. 
  
 
 
91 
 
CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
A. Research Finding 
The result findings include the data students‟ writing that was taught 
by using Dyadic Essay Technique in experimental class and Conventional 
technique in control class. The purpose of the research knows whether Dyadic 
Essay Technique is effective to teach writing narrative text on the tenth grade 
students of SMA N 1 Sumberlawang in the Academic Year 2019/2020. This 
research was conducted at SMA N 1 Sumberlawang in the academic year of 
2019/2020. The researcher chose two classes as the sample. There were X 
MIPA 2 as an experimental group and X MIPA 4 as a control group. In which 
for the experimental group, the students were taught by using Dyadic Essay 
Technique and for the control group, the students were taught by using 
Conventional technique. 
The researcher did pre-test in both of the groups, gave the treatment by 
doing different technique. In the experimental group using Dyadic Essay 
Technique and the control group using Conventional technique. After the 
treatment had done, the researcher gave post-test in both of the groups. In this 
research, the researcher used a kind of text, that was narrative text, and after 
treatment based on the text. The data in this research were obtained from the 
writing test‟s score. The data was taken from the pre-test and post-test score of 
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experimental and control groups. The description of the data includes the 
mean, the median, the mode, the standard deviation, and frequency 
distribution followed by histogram and table.The data description of both 
groups could be seen as follows: 
1. Data on the Students Taught by Dyadic Essay Technique 
The researcher presents the table of the data of experimental 
class, below: 
Table 4.1 The Data of Experimental Class. 
NO. NAME PRE-TEST POST-TEST 
1.       DG 39 76 
2.      DU 69 73 
3.       DC 59 61 
4.      DP 50 75 
5.       ER 57 68 
6.       EA 66,5 68,5 
7.      EL 66,5 77 
8.      ER 60,5 70,5 
9.       EUR 68 71 
10.    FAD 56,5 73 
11.    FAI 38 69 
12.    FAN 73 76 
13.    FANI 46 71 
14.    FAQ 37 81 
15.    FAR 61 81,5 
16.    FAS 45 69 
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17.    FAT 72,5 77 
18.    FEM 47 63 
19.    FET 46 82 
20.    FIT 70,5 73 
21.    GAL 38 65 
22.    GUN 39 71 
23.    HAF 59 67 
24.    HAS 43 72 
25.    HAY 63 78,5 
26.    HAN 59 80 
27.    HANI 69,5 81 
28.    HAP 73 78,5 
29.    HAA 68,5 76 
30.    ICH 45 63 
 Mean 56,06667 73,066667 
 Std. Dev 12,68432 6,1752193 
    
 
Table 4.2 Pre-test Data of Experimental Class 
Criteria 
Category Interval Frequency Percentage 
   ̅      Low < 43,382 6 20.00% 
  ̅          ̅      Moderate 
43,382 s/d 
68,751 
18 60.00% 
   ̅      High > 68,751 6 20.00% 
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Total 30  
 
Based on the data table 4.2 Experimental class consists of 30 
students. The low category interval pre-test score is < 43,382, the moderate 
category interval score is 43,382 s/d 68,751, and the high category interval 
score is > 68,751 and the standard deviation is 12,68432 
Table 4.3 Post-test Data of Experimental Class 
p
r
e
 
t
e
s
t 
 
Based on the table 4.3, experimental class is the class that was taught 
by using Dyadic Essay Technique in teaching writing narrative text. 
Experimental class consists of 30 students. The data post-test, the low 
category interval score is < 66,892, the moderate category interval score is 
66,982 s/d 79,242, and the high category interval score is > 79,242 and the 
standard deviation is 6,1752193. 
Criteria Category Interval Frequency Percentage 
   ̅      Low < 66,892 4 13.33% 
  ̅          ̅
     Moderate 
66,982 s/d 79,242 21 70.00% 
   ̅      High > 79,242 5 16.67% 
Total 30   
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Figure 4.4 Diagram Data Pre-test Scores of Experimental Class 
 
Figure 4.4 showed that diagram frequency distribution pre-test 
experimental class showed low is 20%, moderate 60%, and high is 20%. it 
showed that the score of students’ pre-test are started from 38.00 until 
72.50. The high interval score > 68,751 is that is got by six students, the 
moderate category interval score is 43,382 s/d 68,751 that got is by eighten 
students, and the low interval score is < 43,382 that is got by six students. 
  
20% 
60% 
20% 
Students' Score Diagram 
Low Moderate High
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4.5 Diagram Data Post-test Scores of Experimental Class 
 
Figure 4.5 showed that diagram frequency distribution pre-test 
experimental class showed low is 13%, moderate 70%, and high is 17%. It 
showed that the score of students’ pre-test are started from 61 until 81,5. 
The high interval score is > 79,242 that is got by six students and the low 
interval score is < 66,892 that is got by four students. 
2. Data on the Students Taught by Conventional Technique 
The researcher presents the table of the data of experimental class, 
below: 
Table 4.6The Data of Control Class 
NO. NAME PRE-TEST POST-TEST 
1.       NAD 69 70 
2.       NAN 43,5 56 
13% 
70% 
17% 
Students' Score Diagram 
Low Moderate High
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3.     NAR 63 74,5 
4.       NIA 50 66 
5.       NMS 68 75 
6.       NIC 54 60 
7.       NIN 74 63 
8.       NISY 60 71,5 
9.       NOA 62 60 
10.    NOV 38,5 69 
11.    OKT 75 71,5 
12.    PAM 67,5 51,5 
13.    PUJ 58 73 
14.    RAH 38 57 
15.    RAP 49,5 71,5 
16.    RAS 53 60,5 
17.    RAT 48,5 54 
18.    RAY 44 51 
19.    RED 42 73 
20.    REV 66,5 58,5 
21.    RID 53 66 
22.    RIW 63 63 
23.    RIDW 67 68 
24.    RIG 65 73 
25.    RIM 69 77 
26.    RIN 74 74,5 
27.    RIS 69,5 71 
28.    RIW 63 76 
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29.    RIZ 59 68 
30. ROF 53,5 61,5 
 Mean 58,63333333 66,3 
 Std. Dev 11,48156944 7,764419289 
    
 
Table 4.7Pre-test Data of Control Class 
Criteria Category Interval Frequency Percentage 
   ̅      Low < 47,152 5 16.67% 
  ̅           ̅
     Moderate 47,152 s/d 70,115 22 73.33% 
   ̅      High > 70,115 3 10.00% 
Total 30   
 
Based on the data table 4.7, Control class consists of 30 students. 
Based on the data pre- test and post-test of control class, the researcher 
found the total score. The low category interval pre-test score is < 47,152, 
the moderate category interval score is47,152up to 70,115, and the high 
category interval score is > 70,115 and the standard deviation is 11,481564. 
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Table 4.8 Post-test Data of Control Class 
 
Based on the data table 4.9, control class is the class that was taught 
by using Conventional techniquein teaching writingof narrative text. 
Control class consists of 30 students. Based on the data post-test, the low 
category interval score is < 58,535, the moderate category interval score is 
58,535 s/d 74,064, and the high category interval score is > 74,064 and the 
standard deviation is7,76441929. 
  
Criteria Category Interval Frequency Percentage 
   ̅      Low < 58,535 6 20.00% 
  ̅          ̅      Moderate 58,535 s/d 74,064 19 63.66% 
   ̅      High > 74,064 5 16.67% 
Total 30   
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Figure 4.9 Diagram Data Pre-test Scores of Control Class 
 
Figure 4.12 showed that diagram frequency distribution pre-test 
control class showed low is 10%, moderate is 73%, and high is 17% .It 
showed that the score of students’ pre-test are started from 38,5 until 75. 
The high interval score is > 70,115that is got by three students and the low 
interval score is < 47,152that is got by six students. 
 
Figure 4.10 Diagram Data Post-test Scores of Control Class 
17% 
73% 
10% 
Students' Score Diagram 
Low Moderate High
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Figure 4.14 showed that diagram frequency distribution pre-test control 
class showed low is 20%, moderate 63%, and high is 17%. It showed that the 
score of students’ post-test are started from 51 until 74.5. The high interval 
score is > 74,064that is got by five students and the low interval score is < 
58,535that is got by five students. 
Then, the researcher will show the distribution frequency of the data. 
The analysis unit of writing narrtive text pre-test and post-test of students in 
experimental and control class as follow: 
 
4.11 Distribution Frequency of Experimental Group  
and Control Group 
Statistics 
 Controlled 
Group 
Experimental 
Group 
20% 
63% 
17% 
Students' Score Diagram 
Low Moderate High
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N 
Valid 30 30 
Missing 30 30 
Mean 66.1500 72.9167 
Median 68.0000 73.0000 
Mode 71.50
a
 71.00
a
 
Std. Deviation 7.65321 5.85468 
Minimum 51.00 61.00 
Maximum 77.00 82.00 
 
Based on the data above, the final result of experimental class is the 
class that was taught by using Dyadic Essay Technique in teaching writingof 
narrative text. Experimental class consists of 30 students. The mean is 72.92, 
the median is 73.00, the mode is 71.00, the standard deviation is 5.85468, the 
minimun result is 61.00 and the maximun data is 82.00. While the control 
classs is the class that was taught by using Conventional Technique in 
teaching writing of narrative tex. Control class consist of 30 students. The 
mean is 66.15, the median is 68.00, the mode is 71.50, the standard deviation 
is 7.65321, the minimun is 51.00, and the maximum is 71.00 
B. Data Analysis 
There are two kinds that are used to analyze the data of this research. 
The normality test aims to know the sample was in normal distribution and 
homogeneity test aims to know that the data were homogenous. So, the 
normality and homogeneity test were as the pre-requisite of testing hypothesis 
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and the score were obtained from the student‟s post-test score. Each test was 
presented in the following section: 
1. Normality Test 
The data declared significant if the significant was more than 0.05. 
Hypothesis in the test are: H0 the sample is from a normally distributed 
population. H1 the sample did not come from a normally population.  
The criteria of normality test Kolmogorov-Smirnov are if the 
significant value of the test results indicates p > α, then the sample is from 
a normally distributed. The value of alpha (α) is 0.05. The result of 
normality test is from the pre-test and post-test in experimental and control 
group are presented as follows: 
Table 4.12 Normality Post-test of Experimental Class and Control 
Class. 
 
 
 Kolmogorov-Smirnova Shapiro-Wilk 
Statistic df Sig. Statistic df Sig. 
Controlled Group .137 30 .158 .936 30 .071 
Experimental Group .101 30 .200
*
 .966 30 .430 
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a. Test distribution is normal 
The table 4.8 showed the result of normality test in post-test 
control and experimental class. The samples are in normal distribution 
because the value significance correlation is higher than 0.05. In the 
post-test control class, the value significance correlation is 0.071 it is 
higher than 0.05. It can be concluded that the samples in the post-test 
control class are normal. In the post-test experimental class, the value 
significance correlation is 0.200 it is higher than 0.05. It can be 
concluded that the samples in the post-test experimental class are 
normal. 
2. Homogeneity test 
Homogeneity test was used to know whether the two samples of 
experimental and control class are homogeneous. The basic decision in the 
homogeneity test is if the value of significant lower than 0.05 the variants 
of two or more groups of the population in the data is same. The 
calculation of the data homogeneity is presented below: 
 
Table 4.13 Homogeneity Post-test of Experimental and Control 
Class. 
 
Levene's Test for 
Equality of Variances 
F Sig. 
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Nilai Equal variances assumed 3.698 .059 
 
Based on the table above, it can be seen that the data 
homogeneity of pre-test score in experimental and control class are 
0.85, it is significant because the value significant (0.059) is higher 
than 0.05. It can be concluded that the data are homogeneous. Based 
on the calculation result of the data above, it can be seen that the all of 
data are homogeneous. 
3. Hypothesis Testing 
Hypothesis test could be done after the normality and homogeneity 
test was done. The researcher used T-test to calculate the hypothesis 
testing. T-test was used to differentiate if the students‟ result of writing 
descriptive essay text taught by using dyadic essay technique was 
significant or not. In this research, the null hypothesis (Ho) states that there 
is no significant effect of dyadic essay technique in teaching writing 
narrative text at tenth grade students of SMA N 1 Sumberlawang in the 
academic year 2019/2020. While the alternative hypothesis (Ha) there is a 
significant effect of Dyadic Essay Technique to increase students‟ writing 
at tenth grade students of SMA N 1 Sumbelawang in the academic year 
2019/2020. The basic read value of significant T-test: if the value of 
significant or Sig. (2-tailed) is higher than 0.05, Ho accepted and Ha 
rejected. While if the value of significant or Sig. (2-tailed) is lower than 
0.05, Ho rejected and Ha accepted. 
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Table 4.14 The Result of Post Test Experimental Class and Control 
Class. 
Independent Samples Test 
  t-test for Equality of Means 
  t df Sig. (2-tailed) Mean Difference 
Nilai Equal variances assumed -3.846 58 .000 -3.846 
Equal variances not assumed -3.846 54.284 .000 -3.846 
 
The result of the T-test states that Sig. (2-tailed) is 0.000 and the level 
of significance is 0.05. The result provides that Sig. (2-tailed) is lower than 
level of significance so the alternative hypothesis (Ha) is accepted and null 
hypothesis (Ho) is rejected. It means that there is a significant effect between 
the students taught by using dyadic essay technique in teaching writing of 
narrative textat the tenth grade students of SMA N 1 Sumberlawang in 
academic year 2019/2020. 
C. Discussion 
This research was used experimental research as the design. There were 
two classes, experimental and control class. Then the total of meeting the 
researcher gave ten meetings, there are: five meeting in experimental class and 
five meeting for control class.The researcher gave pre-test in both 
experimental and control class. Then she gave a treatment in experimental 
class for five times. In every meeting, the researcher used Dyadic Essay 
Technique in process of teaching and learning writing narrative text. Pre-test 
was given to know the student‟s condition before applied the treatment. After 
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giving a treatment, the researcher gave a post test. Post-test was given to know 
the difference of students result before the researcher give a treatment and 
after it has given. 
Dyadic Essay is the one of collaborative writing technique. (Sujito et al., 
2019) argued Collaborative Writing is a process of producing a written that do 
in group where each member contributes at each stage of writing process and 
the goal of writing. Based on the data of pre-test score in experimental class, 
the researcher found that the mean of the total pre-test score is 56.06 and the 
standard deviation is12.68432. While in the post test, the mean is 73.06, the 
standard deviation is6, 1752193. In the result of pre-test in control class, she 
found that the mean of the total pre-test score is 58.63, and the standard 
deviation is11, 4815694. While in the post test, the mean is 66.30, and the 
standard deviation is7,764419289. It could be said that the students given the 
treatment have better score that students who did not give a treatment. The 
result of the data analysis proven the students‟ score of writing taught by 
using Dyadic Essay Technique is better.From the result above, it means that 
the students who are taught by using Dyadic Essay have better achievement in 
Dyadic Essay Technique than those who are taught by using Conventional 
Technique.The statements supported by Barkley, Cross, and Major (2005: 
246) Dyadic essay is one of collaborative writing technique which can be 
implemented to improve writing accuracy.  
Then the result of T-test showed that Sig. (2-tailed) is lower than the 
level of significant. It could be conclude that there is a significant different 
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between using Dyadic Essay Technique and Conventional Technique in 
teaching writingnarrative text. It could be seen from the hypothesis test that 
indicated there is a Sig. (2-tailed) 0.000 lower than the level significance 0.05. 
From the result above, it means that the students who are taught by using 
Dyadic Essay have better achievement in Dyadic Essay Technique than those 
who are taught by using Conventional Technique. The statements supported 
by Barkley, Cross, and Major (2005: 246) Dyadic essay is one of collaborative 
writing technique which can be implemented to improve writing accuracy.  
The use of dyadic essay technique in teaching writing narrative text at 
the tenth grade students of SMA N 1 Sumberlawangacademic year 2019/2020 
is significantly effective and different with students taught by using 
conventional technique. The students of experimental that are given a 
treatment got better score than the students of control class that is not given a 
treatment. 
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CHAPTER V 
CONCLUSION, IMPLICATION, AND SUGGESTION 
 
A. Conclusion 
There are significance differences writing score taught by Dyadic Essay 
Technique and Conventional technique. The students were taught by using 
dyadic essay technique have better score than conventional technique in 
writing test. The objective of this research is to identify whether the dyadic 
essay technique is effective than conventional technique in teaching writing at 
the tenth grade students of SMAN 1 Sumberlawang in academic year 
2019/2020. In order to gain the objective of the study, the researcher conducted 
an experimental research. After conducting the research, the researcher found 
out some results from the data analysis. The result of T-test found that Sig. (2-
tailed) is 0.000 and the level of significance is 0.05. It could be seen that Sig. 
(2-tailed) is lower than the level of significance. It could be concluded that 
there is a significant effect of the students who are taught by dyadic essay 
technique and conventional technique. Another result of the data analysis is the 
mean sore difference of experimental and control class. The mean score of 
experimental class is 73.00, while the mean score of control class is 66.15. The 
data shows that the mean scores of experimental class taught by dyadic essay 
technique is higher than control class taught by conventional technique. 
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B. Implication 
The result of this research shows that Dyadic Essay Technique effective to 
teach writing narrative text than Conventional Technique. It means that Dyadic 
Essay Technique appropriate to be applied in teaching writing of narrative text 
for students in SMA N 1 Sumberlawang especially in the tenth grade students. 
The conclusion has some implication as follows : 
1. The result of the research showed that Dyadic Essay Technique is effective 
to teach writing narrative text at the tenth grade of SMA N 1 
Sumberlawang in 2019/2020 academic year.  
2. The use of Dyadic Essay Technique can help the teaching and learning 
process run well. The students are able to gain the writing skill especially 
in narrative text.  
3. The technique also built students in actively talks, express their opinions and 
suggest question to create their essay writing in narrative text.  
4. The students can get the idea from another because this technique is 
collaborative learning. They can get a new idea from their partner and 
know their mistakes by exchange their model questions and answers. In 
addition, this technique creates fun situation, more actives as participant 
and more confidents in feeling their idea to make good essay writing. 
Through Dyadic Essay Technique, students can write a narrative text 
easily. 
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C. Suggestion 
Based on the result, the researcher would like to present some suggestion 
as follows: 
1. To the teacher 
Teaching English is difficult, so to make the students interested in 
this subject, the teacher should use various methods and techniques in 
teaching writing. Teacher can choose an appropriate method and technique 
based on the situation. Since this research shows that Dyadic Essay 
Technique is better than conventional technique for teaching writing, it is 
recommended for teacher to use Dyadic Essay Technique in teaching 
writing. 
2. To the students 
The students should be active in the teaching and learning process and 
do more practice in the class. The students have to improve their competence 
of writing with various activities individually and in groups, because writing is 
not only a complex skill but also very important to academic and as 
requirement for many occupation and profession. 
3. To the researchers 
The researcher is aware that the research is not the end of the problem 
being studied. The result of the study merely confirm the hypothesis, it does 
not prove that something is absolutely true all the time. Moreover, together 
with the advancement of technology, there must so many methods and 
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techniques. Thus, the research needs considerable improvement through 
further research studies. 
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APPENDIX 1  
THE LIST OF STUDENTS 
No. Control Group No.  Experimental Group 
1.  NADIAH JOVITA SARI 1.  DEWI GAYATRI 
2.  NANIK DWI  2.  DHIYAH UTAMI 
3.  NARISWARI NANDA 3. DICKY CANDRA 
4.  NIA AYU  4. DWI PUSPITA SARI 
5.  NIA MEGA SEPTI 5. ELFHA R RHOSEBRUN 
6.  NICHOLAS SATRIO 6. ELLA ALFI 
7.  NINDIA NUR 7. ELVIANNA FEBRIYANTI 
8.  NISY-SYAH SINDY 8. ERNIAWATI 
9.  NOVA ARFIANTI 9. EUROEZA LANTIF 
10.  NOVI RAHAYU 10. FADILA WINA BULAN 
11.  OKTA LIANA 11. FAIZ WIMAR  
12.  PAMELA FAUZA 12. FANDA  MUTIANI 
13.  PUJI ASTUTI 13. FANIA NABELLA 
14.  RAHMA AYU 14. FAQIH NUR MUHLIS 
15.  RAPIKA NUR AZIZAH 15. FARITSA SYIFA 
16.  RASTRA APRILIA 16. FASSA ATIF 
17.  RATNA INTAN FITRI 17. FATHIYA AMANI 
18.  RAYA INDARISNA 18. FEMI EIGTUSIANA 
19.  REDVA NAKITA ALFA 19. FETRI KAMILA 
20.  REVIERE AYU 20. FITRI HANIFATUL 
21.  RIA DWI OKTAVIA 21. GALANG BINTANG 
22.  RIA WULAN R 22. GUNTORO 
23.  RIDWAN ALFIANO 23. HAFIDZA OCTA 
24.  RIGEN ANGGESTI 24. HAFIZH SULTAN 
25.  RIMA TRI  25. HAFIZH YAFI‟ 
26.  RINA HIKMAWATI 26. HANA SETYANINGSIH 
27.  RISKA DEWI  27. HANI KARTIKA 
28.  RIWIN 28. HANIFA PURMELA 
29.  RIZKY GALIH  29. HANUM ANIS SAFITRI 
30.  ROFIFAH  30. ICHA ZULIANA 
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APPENDIX 2 
STUDENT’S SCORE 
 
A. DATA RESULT 
 
STUDENT‟S SCORE IN EXPERIMENTAL CLASS 
NO. NAME PRE-TEST POST-TEST 
1.       DG 39 76 
2.      DU 69 73 
3.       DC 59 61 
4.      DP 50 75 
5.       ER 57 68 
6.       EA 66,5 68,5 
7.      EL 66,5 77 
8.      ER 60,5 70,5 
9.       EUR 68 71 
10.    FAD 56,5 73 
11.    FAI 38 69 
12.    FAN 73 76 
13.    FANI 46 71 
14.    FAQ 37 81 
15.    FAR 61 81,5 
16.    FAS 45 69 
17.    FAT 72,5 77 
18.    FEM 47 63 
19.    FET 46 82 
20.    FIT 70,5 73 
21.    GAL 38 65 
22.    GUN 39 71 
23.    HAF 59 67 
24.    HAS 43 72 
25.    HAY 63 78,5 
26.    HAN 59 80 
27.    HANI 69,5 81 
28.    HAP 73 78,5 
29.    HAA 68,5 76 
30.    ICH 45 63 
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 Mean 56,06667 73,066667 
 Std. Dev 12,68432 6,1752193 
    
STUDENT‟S SCORE IN CONTROL CLASS 
NO. NAME PRE-TEST POST-TEST 
1.       NAD 69 70 
2.       NAN 43,5 56 
3.     NAR 63 74,5 
4.       NIA 50 66 
5.       NMS 68 75 
6.       NIC 54 60 
7.       NIN 74 63 
8.       NISY 60 71,5 
9.       NOA 62 60 
10.    NOV 38,5 69 
11.    OKT 75 71,5 
12.    PAM 67,5 51,5 
13.    PUJ 58 73 
14.    RAH 38 57 
15.    RAP 49,5 71,5 
16.    RAS 53 60,5 
17.    RAT 48,5 54 
18.    RAY 44 51 
19.    RED 42 73 
20.    REV 66,5 58,5 
21.    RID 53 66 
22.    RIW 63 63 
23.    RIDW 67 68 
24.    RIG 65 73 
25.    RIM 69 77 
26.    RIN 74 74,5 
27.    RIS 69,5 71 
28.    RIW 63 76 
29.    RIZ 59 68 
30. ROF 53,5 61,5 
 Mean 58,63333333 66,3 
 Std. Dev 11,48156944 7,764419289 
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APPENDIX 3 
CALCULATION DATA 
 
1. Distribution Frequency 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Histogram of Pre-test Experimental Class 
Statistics 
 Controlled 
Group 
Experimental 
Group 
N 
Valid 30 30 
Missing 30 30 
Mean 66.1500 72.9167 
Median 68.0000 73.0000 
Mode 71.50
a
 71.00
a
 
Std. Deviation 7.65321 5.85468 
Minimum 51.00 61.00 
Maximum 77.00 82.00 
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Histogram of Post-test Experimental Class 
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Histogram of Post-test Control Class 
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B. Normality Test 
Tests of Normality 
 Kolmogorov-Smirnova Shapiro-Wilk 
Statistic df Sig. Statistic df Sig. 
Controlled Group .137 30 .158 .936 30 .071 
Experimental Group .101 30 .200
*
 .966 30 .430 
*. This is a lower bound of the true significance. 
a. Lilliefors Significance Correction 
 
C. Homogeneity Test 
 
Levene's Test for 
Equality of Variances 
F Sig. 
Nilai Equal variances assumed 3.698 .059 
 
 
 
 
 
D. Independent  Sample Test 
  t-test for Equality of Means 
  t df Sig. (2-tailed) Mean Difference 
Nilai Equal variances assumed -3.846 58 .000 -3.846 
Equal variances not assumed -3.846 54.284 .000 -3.846 
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APPENDIX 4 
SYLLABUS 
 
SILABUS SMA/MA 
 
Mata Pelajaran              :  BAHASA INGGRIS - WAJIB 
Kelas  :  X 
Kompetensi Inti             : 
 
KI 1: Menghayati dan mengamalkan ajaran agama yang dianutnya 
KI 2: Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, 
peduli (gotong royong, kerjasama, toleran, damai),  santun, responsif dan 
pro-aktif  dan menunjukkan sikap sebagai bagian dari solusi atas berbagai 
permasalahan dalam berinteraksi secara efektif dengan lingkungan sosial 
dan alam serta dalam menempatkan diri sebagai cerminan bangsa dalam 
pergaulan dunia 
KI 3: Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, 
prosedural berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan,  
kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan 
kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian 
yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah. 
KI 4: Mengolah, menalar,  dan menyaji dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah secara 
mandiri, dan mampu  menggunakan metoda sesuai kaidah keilmuan 
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
1.1. Mensyuk
uri 
kesempat
Teks lisan 
dan tulis 
Mengamati 
 Siswa 
Kriteria 
penilaian: 
  
 Audio 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
an dapat 
mempelaj
ari 
bahasa 
Inggris 
sebagai 
bahasa 
penganta
r 
Komunika
si 
internasio
nal yang 
diwujudk
an dalam 
semangat 
belajar 
2.2. Menunjuk
kan 
perilaku 
jujur, 
disiplin, 
percaya 
diri, dan 
bertanggu
ng jawab 
dalam 
melaksana
kan 
Komunika
si 
transaksio
nal 
dengan 
guru dan 
teman. 
3.1. Menganali
sis fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasaa
n dari teks 
pemapara
n jati diri, 
sesuai 
dengan 
konteks 
pengguna
annya.  
sederhana, 
untuk 
memaparka
n, 
menanyaka
n, dan 
merespon 
pemaparanj
ati diri 
Fungsi sosial 
Menjalin 
hubungan 
dengan 
guru, 
teman dan 
orang lain 
Ungkapan  
My name 
is... I’m ... I 
live in ... I 
have … I 
like ….  
dan 
semacamn
ya  
Unsur 
kebahasaan:  
(1) Kata 
terkai
t 
denga
n 
hubu
ngan 
kekel
uarga
an 
dan 
keker
abata
n, 
profe
si 
peker
jaan, 
mendengarkan/me
mbaca pemaparan 
jati diri dengan 
memperhatikan 
fungsi sosial, 
struktur teks, unsur 
kebahasaan, 
maupun format 
penyampaian/penu
lisannya. 
 Siswa mencoba 
menirukan 
pengucapannyadan  
menuliskan 
pemaparan jati diri 
yang digunakan. 
Mempertanyakan 
 Dengan bimbingan 
dan arahan guru, 
siswa 
mempertanyakan 
antara lain, 
perbedaan antara 
berbagai 
pemaparan jati diri 
dalam bahasa 
Inggris, 
perbedaannya 
dengan yang ada 
dalam bahasa 
Indonesia. 
 Siswa 
mempertanyakan 
pengucapan dan isi 
teks yang 
memaparkan jati 
diri 
Mengeksplorasi 
 Siswa mencari 
pemaparan jati diri 
dari berbagai 
sumber. 
 Siswa berlatih 
memaparkan jati 
diri dengan teman 
melalui simulasi. 
 Siswa berlatih 
 Pencapaian 
fungsi sosial 
 Kelengkapan 
dan 
keruntutan 
struktur 
teksmemapar
kan dan 
menanyakan 
jati diri 
 Ketepatan 
unsur 
kebahasaan: 
tata bahasa, 
kosa kata, 
ucapan, 
tekanan kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
 Kesesuaian 
format 
penulisan/ 
penyampaian 
Unjuk kerja  
 Melakukan 
monolog 
yang  
menyebutka
n jati diri 
didepan kelas  
 Ketepatan 
menggunaka
n struktur 
dan unsur 
kebahasaan 
dalam 
menyebutka
n jati diri 
Pengamatan 
(observations):  
Bukan penilaian 
formal seperti 
tes, tetapi untuk 
tujuan memberi 
balikan. Sasaran 
2  x 2 JP CD/ 
VCD/DV
D 
 SUARA 
GURU 
 Koran/ 
majalah 
berbaha
sa 
Inggris 
 www.dai
lyenglish
.com 
 http://a
merican
english.s
tate.gov
/files/ae
/resourc
e_files 
 http://le
arnenglis
h.british
council.o
rg/en/ 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
4.1. Menyusun 
teks lisan 
dan tulis 
sederhana
, untuk 
memapark
an,menan
yakan, dan 
merespon 
pemapara
njati diri, 
dengan 
memperh
atikan 
fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasaa
n, secara 
benar dan 
sesuai 
dengan 
konteks.  
hobi. 
(2) Kata 
kerja 
dala
m 
simpl
e 
prese
nt 
tense
: be, 
have 
dala
m 
simpl
e 
prese
nt 
tense 
(3) Kata 
tanya
What
? 
Who? 
Whic
h? 
(4) Ucap
an, 
tekan
an 
kata, 
inton
asi, 
ejaan, 
tulisa
n 
tanga
n 
yang 
rapi  
(5) Rujuk
an 
kata  
Topik  
   
Keteladana
n tentang 
perilaku 
terbuka, 
mengharga
memaparkanjati 
diri melalui tulisan 
Mengasosiasi 
 Siswa menganalisis 
ungkapan 
memaparkan jati 
diri dengan 
mengelompokanny
a berdasarkan 
penggunaan. 
 Secara 
berkelompok siswa 
mendiskusikan 
ungkapan 
memaparkan jati 
diri yang mereka 
temukan dari 
sumber lain dan 
membandingkanny
a dengan yang 
digunakan guru  
 Siswa memperoleh 
balikan (feedback) 
dari guru dan 
teman tentang 
fungsi sosial dan 
unsur kebahasaan 
yang sampaikan 
dalam kerja 
kelompok.  
Mengkomunikasikan 
 Siswa 
mendemonstrasika
n penggunaan 
pemaparan jati diri 
secara lisan dan 
tertulis di kelas 
dengan 
memperhatikan 
fungsi sosial, 
ungkapan, dan 
unsur kebahasaan 
yang benar dan 
sesuai dengan 
konteks 
 Siswa menuliskan 
permasalahan 
dalam 
menggunakan 
penilaian: 
 Berperilaku 
jujur, 
disiplin, 
percaya diri, 
dan 
bertanggun
g jawab 
dalam 
melaksanak
an 
Komunikasi 
 Kesungguha
n siswa 
dalam 
proses 
pembelajara
n dalam 
setiap 
tahapan 
Portofolio 
 Kumpulan 
karya siswa 
yang 
mencermink
an hasil atau 
capaian 
belajar 
berupa 
rekaman 
penggunaan 
ungkapan 
dan skrip 
percakapan 
 Kumpulan 
hasil tes dan 
latihan. 
 Catatan 
atau 
rekaman 
penilaian 
diri dan 
penilaian 
sejawat, 
berupa 
komentar 
atau cara 
penilaian 
lainnya. 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
i 
perbedaan, 
perdamaia
n.  
bahasa Inggris 
untuk 
memaparkanjati 
diri dalam jurnal 
belajar (learning 
journal). 
Penilaian Diri 
dan Penilaian 
Sejawat 
Bentuk: diary, 
jurnal, format 
khusus,  
komentar, atau 
bentuk 
penilaian lain 
1.1 Mensyuk
uri 
kesempat
an dapat 
mempela
jari 
bahasa 
Inggris 
sebagai 
bahasa 
penganta
r 
Komunik
asi 
internasi
onal yang 
diwujudk
an dalam 
semangat 
belajar. 
2.1. Menunjuk
kan 
perilaku 
santun 
dan peduli 
dalam 
melaksana
kan 
Komunika
siinterpers
onal 
dengan 
guru dan 
teman. 
3.2. Menganali
sis fungsi 
sosial, 
struktur 
teks, dan 
Teks  lisan 
dan tulis 
untuk 
memujibers
ayap 
(extended) 
serta 
responnya 
Fungsi sosial 
Menjaga 
hubungan 
interperso
nal dengan 
guru, 
teman dan 
orang lain. 
Ungkapan  
“Excellent! 
You really 
did it well, 
Tina.”  
“That’s nice, 
Anisa. I 
really like 
it.”“It was 
great. I like 
it, thank 
you,” 
Unsur 
kebahasaan: 
Ucapan, 
tekanan 
kata, 
Mengamati 
 Siswa 
mendengarkan/men
onton interaksi 
memuji bersayap. 
 Siswa mengikuti 
interaksi memuji 
bersayap. 
 Siswa menirukan 
model interaksi 
memuji bersayap 
 Dengan bimbingan 
dan arahan guru, 
siswa 
mengidentifikasi ciri-
ciri interaksi memuji 
bersayap (fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan). 
Mempertanyakan 
(questioning) 
Dengan bimbingan dan 
arahan guru, siswa 
mempertanyakan 
antara lain perbedaan 
antara berbagai 
ungkapan memuji 
bersayap dalam bahasa 
Inggris, perbedaan 
ungkapan dengan yang 
ada dalam bahasa 
Indonesia, kemungkinan 
menggunakan 
KRITERIA 
PENILAIAN: 
 Pencapaian 
fungsi sosial 
 Kelengkapan 
dan 
keruntutan 
struktur 
teksmemuji 
bersayap 
 Ketepatan 
unsur 
kebahasaan: 
tata bahasa, 
kosa kata, 
ucapan, 
tekanan kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
 Kesesuaian 
format 
penulisan/ 
penyampaian 
CARA PENILAIAN: 
Unjuk kerja  
 Bermain 
peran (role 
play) dalam 
bentuk 
interaksi 
yang berisi 
pernyataan 
pujian dan 
responnya . 
 Ketepatan 
 
1 x 2 JP 
 Audio 
CD/  
 SUARA 
GURU 
 Koran/ 
majalah 
ber 
 www.dai
lyenglish
.com 
 http://a
merican
english.s
tate.gov
/files/ae
/resourc
e_files 
 http://le
arnenglis
h.british
council.o
rg/en/ 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
unsur 
kebahasaa
n pada 
ungkapan 
memujibe
rsayapsert
a 
responnya
, sesuai 
dengan 
konteks 
pengguna
annya. 
4.2. Menyusun 
teks lisan 
dan tulis 
untuk 
mengucap
kan dan 
merespon 
pujian 
bersayap, 
dengan 
memperh
atikan 
fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasaa
n yang 
benar dan 
sesuai 
konteks. 
 
intonasi  
 
ungkapan lain, dsb. 
Mengeksplorasi 
Siswa memuji bersayap 
dengan bahasa Inggris 
dalam konteks simulasi, 
role-play, dan kegiatan 
lain yang terstruktur. 
Mengasosiasi 
 Siswa 
membandingkan 
ungkapanmemuji 
bersayap yang telah 
dipelajari dengan 
yang ada di 
berbagai sumber 
lain. 
 Siswa 
membandingkan 
antara ungkapan 
dalam bahasa 
Inggris dan dalam 
bahasa siswa.  
Mengkomunikasikan 
 Siswa memuji 
dengan bahasa 
Inggris, di dalam 
dan di luar kelas.  
 Siswa menuliskan 
permasalahan 
dalam 
menggunakan 
bahasa Inggris 
untuk memuji 
dalam jurnal belajar 
(learning journal). 
dan 
kesesuaian 
menggunaka
n struktur 
dan unsur 
kebahasaan 
dalam  
menyampaik
an pujian 
serta 
responnya 
Pengamatan 
(observations):   
Bukan penilaian 
formal seperti 
tes, tetapi untuk 
tujuan memberi 
balikan. Sasaran 
penilaian: 
 Upaya 
menggunak
an bahasa 
Inggris 
untuk 
menyatakan 
pujian dan 
responnya 
ketika 
muncul 
kesempatan
. 
 Kesungguha
n siswa 
dalam 
proses 
pembelajara
n di setiap 
tahapan. 
 Kesantunan
dan 
kepedulian 
dalam 
melaksanak
an 
Komunikasi 
1.1. Mensyuku
ri 
kesempat
an dapat 
Teks  lisan 
dan tulis 
untuk 
menunjukka
Mengamati 
 Siswa 
mendengarkan/men
KRITERIA 
PENILAIAN: 
 Pencapaian 
1 x 2 JP  Audio CD/  
 SUARA 
GURU 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
mempelaj
ari bahasa 
Inggris 
sebagai 
bahasa 
pengantar 
Komunika
si 
internasio
nal yang 
diwujudka
n dalam 
semangat 
belajar. 
2.1. Menunjuk
kan 
perilaku 
santun 
dan peduli 
dalam 
melaksana
kan 
Komunika
siinterpers
onal 
dengan 
guru dan 
teman. 
3.3. Menganali
sis fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasaa
n pada 
ungkapan 
menunjuk
an 
perhatian 
(care), 
serta 
responnya
, sesuai 
dengan 
konteks 
pengguna
annya. 
4.3. Menyusun 
teks lisan 
dan tulis 
n perhatian 
(care) 
Fungsi sosial 
Menjaga 
hubungan 
interperso
nal dengan 
guru, 
teman dan 
orang lain. 
Ungkapan 
Ungkapan 
untuk 
memberi 
perhatian 
dan cara 
meresponny
a: You look 
pale . Are 
you OK? Not, 
really. I’ve 
got a 
headache. 
Unsur 
kebahasaan: 
Ucapan, 
tekanan 
kata, 
intonasi 
onton interaksi 
menunjukkan 
perhatian. 
 Siswa mengikuti 
interaksi 
menunjukkan 
perhatian. 
 Siswa menirukan 
model interaksi 
menunjukkan 
perhatian. 
 Dengan bimbingan 
dan arahan guru, 
siswa 
mengidentifikasi 
ciri-ciri interaksi 
menunjukkan 
perhatian. (fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan). 
Mempertanyakan 
(questioning) 
 Dengan bimbingan 
dan arahan guru, 
siswa 
mempertanyakan 
antara lain 
perbedaan antara 
berbagai ungkapan 
menunjukan 
perhatian dalam 
bahasa Inggris, 
perbedaan 
ungkapan dengan 
yang ada dalam 
bahasa Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain, dsb. 
Mengeksplorasi 
Siswa menunjukan 
perhatiandengan 
bahasa Inggris dalam 
konteks simulasi, role-
fungsi sosial 
 Kelengkapan 
dan 
keruntutan 
struktur 
teksmenunju
kkan 
perhatian 
 Ketepatan 
unsur 
kebahasaan: 
tata bahasa, 
kosa kata, 
ucapan, 
tekanan kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
 Kesesuaian 
format 
penulisan/ 
penyampaian 
CARA PENILAIAN: 
Unjuk kerja  
 Bermain 
peran (role 
play) dalam 
bentuk 
interaksi 
yang berisi 
pernyataan 
dan 
pertanyaan 
untuk 
menunjukkan 
perhatian 
 Ketepatan 
dan 
kesesuaian 
menggunaka
n struktur 
dan unsur 
kebahasaan 
dalam  
menyampaik
an ungkapan 
untuk 
menunjukkan 
perhatian 
Pengamatan 
 Koran/ 
majalah 
ber 
 www.daily
english.co
m 
 http://am
ericanengli
sh.state.go
v/files/ae/
resource_f
iles 
 http://lear
nenglish.br
itishcounci
l.org/en/ 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
untuk 
mengucap
kan dan 
merespon 
ungkapan 
perhatian 
(care), 
dengan 
memperh
atikan 
fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasaa
n, yang 
benar dan 
sesuai 
konteks. 
play, dan kegiatan lain 
yang terstruktur. 
Mengasosiasi 
 Siswa 
membandingkan 
ungkapan 
menunjukan 
perhatian yang 
telah dipelajari 
dengan yang ada di 
berbagai sumber 
lain. 
 Siswa 
membandingkan 
antara ungkapan 
dalam bahasa 
Inggris dan dalam 
bahasa siswa.  
Mengkomunikasikan 
 Siswa menunjukan 
perhatian dengan 
bahasa Inggris, di 
dalam dan di luar 
kelas.  
 Siswa menuliskan 
permasalahan 
dalam 
menggunakan 
bahasa Inggris 
untuk menunjukan 
perhatian dalam 
jurnal belajar 
(learning journal). 
(observations):   
Bukan penilaian 
formal seperti 
tes, tetapi untuk 
tujuan memberi 
balikan. Sasaran 
penilaian: 
 Upaya 
menggunak
an bahasa 
Inggris 
untuk 
menunjukka
n perhatian 
(care) ketika 
muncul  
kesempatan
. 
 Kesungguha
n siswa 
dalam 
proses 
pembelajara
n di setiap 
tahapan. 
 Kesantunan 
dan 
kepedulian 
dalam 
melaksanak
an 
Komunikasi 
1.1. Mensyuk
uri 
kesempat
an dapat 
mempelaj
ari bahasa 
Inggris 
sebagai 
bahasa 
penganta
r 
komunika
si 
internasio
Teks lisan 
dan tulis 
pernyataan 
dan 
pertanyaan 
tentang niat 
melakukan 
sesuatu  
Fungsi Sosial  
Menyatakan 
rencana 
Struktur Teks  
Mengamati 
 Siswa 
mendengarkan dan 
membaca banyak 
kalimat 
menyatakan dan 
menanyakantentan
g niat melakukan 
sesuatu dalam 
berbagai konteks 
 Siswa mengikuti 
interaksi tentang 
pernyataan dan 
Kriteria 
penilaian: 
 Pencapaian 
fungsi sosial 
 Kelengkapan 
dan 
keruntutan 
struktur teks 
pernyataan 
dan 
pertanyaan 
tentang niat 
melakukan 
2  x 2 JP 
 Audio CD/ 
VCD/DVD 
 SUARA 
GURU 
 Koran/ 
majalah 
berbahasa 
Inggris 
 www.daily
english.co
m 
 http://am
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
nal yang 
diwujudk
an dalam 
semangat 
belajar 
2.2. Menunjuk
kan 
perilaku 
jujur, 
disiplin, 
percaya 
diri, dan 
bertanggu
ng jawab 
dalam 
melaksana
kan 
komunikas
i 
transaksio
nal 
dengan 
guru dan 
teman. 
3.4. Menganali
sis fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasaa
n untuk 
menyatak
an dan 
menanyak
an tentang 
niat 
melakuka
n sesuatu, 
sesuai 
dengan 
konteks 
pengguna
annya  
4.4. Menyusun 
teks lisan 
dan tulis 
untuk 
menyatak
an dan 
menanyak
‘I’d like to 
tell my 
name,’ I 
will tell 
him about 
my job, 
I’m going 
to 
introduce 
my friend 
Unsur 
Kebahasaan 
Kata kerja I’d 
like to .., I 
will .., I’m 
going to ...; 
tata 
bahasa, 
ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, 
tanda 
baca, 
tulisan 
tangan dan 
cetak yang 
jelas dan 
rapi. 
 
 
 
pertanyaan tentang 
menyatakan dan 
menanyakantentan
g niat melakukan 
sesuatu dengan 
bimbingan guru 
 Siswa menirukan 
contoh-contoh 
kalimat yang 
menyatakan dan 
menanyakan 
tentang niat 
melakukan sesuatu 
 Dengan bimbingan 
dan arahan guru 
siswa 
mengidentifikasi 
ciri kalimat yang 
menyatakan dan 
menanyakan 
tentang niat 
melakukan sesuatu 
Mempertanyakan 
Dengan bimbingan dan 
arahan guru, siswa 
mempertanyakan 
antara lain perbedaan 
antara berbagai 
ungkapan menyatakan 
dan 
menanyakantentang 
niat melakukan 
sesuatudalam bahasa 
Inggris, perbedaan 
ungkapan dengan yang 
ada dalam bahasa 
Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain dsb. 
Mengekslorasi 
 Siswa menyatakan 
dan menanyakan 
tentang niat 
melakukan 
sesuatudalam 
sesuatu 
 Ketepatan 
unsur 
kebahasaan: 
tata bahasa, 
kosa kata, 
ucapan, 
tekanan kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
 Kesesuaian 
format 
penulisan/ 
penyampaian 
 
Cara Penilaian: 
Pengamatan 
(observasi) 
Bukan penilaian 
formal seperti 
tes, tetapi untuk 
tujuan memberi 
balikan. 
 Upaya 
menggunaka
n Bahasa 
Inggris untuk 
menyatakan 
dan 
menanyakan 
tentang niat 
melakukan 
sesuatuketik
a muncul  
kesempatan. 
 Kesungguha
n siswa 
dalam 
proses 
pembelajara
n dalam 
setiap 
tahapan 
 Berperilaku 
jujur, 
disiplin, 
percaya diri, 
ericanengl
ish.state.g
ov/files/ae
/resource
_files 
 http://lear
nenglish.b
ritishcoun
cil.org/en/ 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
an tentang 
niat 
melakuka
n sesuatu, 
dengan 
memperh
atikan 
fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasaa
n, yang 
benar dan 
sesuai 
konteks 
 
konteks simulasi, 
role-play dan 
kegiatan lain yang 
terstuktur 
 Siswa berusaha 
menyatakan dan 
bertanya tentang 
niat melakukan 
sesuatu 
Mengasosiasi 
 Siswa 
membandingkan 
antara ungkapan 
niat melakukan 
sesuatu dalam 
bahasa Inggris yang 
telah 
dipelajaridengan 
yang ada dari 
berbagai sumber 
lain. 
 Siswa 
membandingkan 
ungkapan 
menyatakan dan 
menanyakantentan
g niat melakukan 
sesuatu dalam 
bahasa inggris dan 
dalam bahasa 
Indonesia 
Mengkomunikasikan 
 Setiap menyatakan 
dan menanyakan 
ungkapan tentang 
niat melakukan 
sesuatudalam 
bahasa Inggris 
didalam dan diluar 
kelas 
 Siswa menuliskan 
permasalahan 
dalam jurnal belajar 
(learning journal) 
dan 
bertanggun
g jawab 
dalam 
melaksanak
an 
Komunikasi 
 
 
1.1 Mensyuku
ri 
Teks lisan 
dan 
tulisuntuk 
Mengamati 
 Siswa 
Kriteria 
penilaian: 
2  x 2 JP  Audio CD/ 
VCD/DVD 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
kesempat
an dapat 
mempelaj
ari bahasa 
Inggris 
sebagai 
bahasa 
pengantar  
komunikas
iinternatio
nal yang 
diwujudka
n dalam 
semangat 
belajar  
2.3 
Menunjuk
kkan 
perilaku 
tanggung 
jawab, 
peduli, 
kerjasama, 
dan cinta 
damai, 
dalam 
melaksana
kan 
Komunika
si 
fungsional  
3.5. Menganali
sis fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasaa
n dari 
ungkapan 
ucapan 
selamat 
bersayap, 
sesuai 
dengan 
konteks 
pengguna
annya.  
4.5. Menyusun 
mengucapka
n dan 
meresponuc
apan 
selamat 
bersayap 
(extended) 
Fungsi Sosial 
Menjaga 
hubungan 
interperso
nal dengan 
guru, 
teman, 
dan orang 
lain. 
Struktur text 
Ungkapan 
baku dari 
sumber-
sumber 
otentik. 
Unsur 
kebahasaan 
(1) Kata 
dan 
tata 
bahas
a 
baku 
(2) Ejaan 
dan 
tulisa
n 
tanga
n dan 
cetak 
yang 
jelas 
dan 
rapi. 
(3) Ucap
an, 
tekan
an 
kata, 
inton
memperhatikan 
beberapa pesan 
yang berisi ucapan 
selamat dari 
berbagai sumber 
(a.l. film, tape, 
surat kabar, 
majalah). 
 Siswa membacakan 
contoh-contoh teks 
pesan berisi 
ucapan selamat 
tersebut dengan 
ucapan, intonasi, 
tekanan kata, 
dengan benar dan 
lancar. 
 Dengan bimbingan 
dan arahan guru, 
siswa 
mengidentifikasi 
ciri-ciri pesan yang 
berisi ucapan 
selamat (fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan). 
 
Mempertanyakan(ques
tioning) 
 Dengan bimbingan 
dan arahan guru, 
siswa 
mempertanyakan 
antara lain 
perbedaan antar 
berbagai pesan 
yang berisi ucapan 
selamat dalam 
bahasa Inggris, 
perbedaan 
ungkapan dengan 
yang ada dalam 
bahasa Indonesia, 
kemungkinan 
menggunakan 
 Pencapaian 
fungsi sosial 
 Kelengkapan 
dan 
keruntutan 
struktur teks 
ucapan 
selamat 
bersayap 
 Ketepatan 
unsur 
kebahasaan: 
tata bahasa, 
kosa kata, 
ucapan, 
tekanan kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
 Kesesuaian 
format 
penulisan/ 
penyampaian 
 
Cara Penilaian: 
Unjuk kerja 
 Melakukan 
role-play 
(bermain 
peran) 
menggunaka
n ungkapan 
berbentuk 
pesan berisi 
ucapan 
selamat serta 
responnya 
dalam situasi 
nyata  
 Ketepatan 
dan 
kesesuaian 
menggunaka
n struktur 
dan unsur 
kebahasaan 
dalam  
menyampaik
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 SUARA 
GURU 
 Koran/ 
majalah 
berbahasa 
Inggris 
 www.daily
english.co
m 
 http://am
ericanengli
sh.state.go
v/files/ae/
resource_f
iles 
 http://lear
nenglish.br
itishcounci
l.org/en/ 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
teks lisan 
dan  tulis 
untuk 
mengucap
kan dan 
merespon 
ucapan 
selamatbe
rsayap 
(extended
), dengan 
memperh
atikan 
tujuan, 
struktur 
teks, 
dengan 
memperh
atikan 
tujuan, 
struktur 
teks, dan 
unsur 
kebahasaa
n, secara 
benar dan 
sesuai 
dengan 
konteks.  
 
asi, 
ketika 
mem
prese
ntasik
an 
secar
a 
lisan 
Topik 
Keteladan
an tentang 
perilaku 
peduli dan 
cinta 
damai.  
 
ungkapan lain, dsb. 
Mengeksplorasi 
 Siswa secara 
mandiri dan dalam 
kelompok mencari 
ucapan selamat 
yang lain  dari 
berbagai sumber 
 Siswa  bergantian 
membacakan 
ucapan selamat 
dengan unsur 
kebahasaan yang 
tepat 
 Siswa 
mengucapkan dan 
merespon ucapan 
selamat yang 
disampaikan teman 
dan guru. 
Mengasosiasi 
 Siswa 
membandingkan 
berbagai ucapan 
selamat terkait 
dengan tujuan, 
struktur teks, dan 
unsur kebahasaan, 
dilihat dari segi 
ketepatan, 
efisiensi, 
efektivitasnya.  
  Siswa memperoleh 
balikan (feedback) 
dari guru dan 
teman tentang 
hasil analisis yang 
disampaikan 
dalamkerja 
kelompok.  
an ucapan 
selamat 
bersayap 
serta 
responnya 
Pengamatan 
(observations):   
Bukan penilaian 
formal seperti 
tes, tetapi untuk 
tujuan memberi 
balikan. Sasaran 
penilaian: 
 Perilaku 
tanggung 
jawab, 
peduli, 
kerjasama, 
dan cinta 
damai, dalam 
melaksanaka
n Komunikasi 
 Ketepatan 
dan 
kesesuaian 
dalam 
menyampaik
an dan 
menulis teks 
berisi ucapan 
selamat 
 Kesungguhan 
siswa dalam 
proses 
pembelajara
n di setiap 
tahapan 
Portofolio 
 Kumpulan 
catatan 
kemajuan 
belajar 
berupa 
catatan atau 
rekaman 
monolog. 
 Kumpulan 
karya siswa 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
Mengkomunikasikan 
 Siswa  berkreasi 
membuat teks-teks 
ucapan selamat 
dan 
menyampaikannya 
di depan guru dan 
teman untuk 
mendapat 
feedback. 
 Siswa membuat 
kartu ucapan 
selamat 
 Siswa memperoleh 
feedback dari guru 
dan teman sejawat 
yang 
mendukung 
proses 
penulisan 
teks ucapan 
selamat 
berupa: 
draft, revisi, 
editing 
sampai hasil 
terbaik untuk 
dipublikasi  
 Kumpulan 
hasil tes dan 
latihan. 
 Catatan atau 
rekaman 
penilaian diri 
dan penilaian 
sejawat, 
berupa 
komentar 
atau cara 
penilaian 
lainnya 
1.1. Mensyuku
ri 
kesempat
an dapat 
mempelaj
ari bahasa 
Inggris 
sebagai 
bahasa 
pengantar 
komunikas
i 
internasio
nal yang 
diwujudka
n dalam 
semangat 
belajar. 
2.2. Menunjuk
kan 
perilaku 
jujur, 
disiplin, 
percaya 
diri, dan 
Tindakan/ke
jadian yang 
dilakukan/te
rjadi di 
waktu 
lampau  
yang 
merujuk 
waktu 
terjadinya 
dengan yang 
merujuk 
pada 
kesudahann
ya 
(Past Simple 
dan Present 
Perfect 
Tense) 
Fungsi sosial 
   
Menyatak
Mengamati 
 Siswa 
mendengarkan dan 
membaca banyak 
kalimat Past 
Simpledan Present 
perfect tense, dalam 
berbagai konteks. 
 Siswa berinteraksi 
menggunakankalima
t Past Simple  dan 
Present perfect 
tense selama proses 
pembelajaran, 
dengan bimbingan 
guru. 
 Siswa menirukan 
contoh-contoh 
kalimat PastSimple 
dan Present Perfect 
tense, 
 Dengan bimbingan 
dan arahan guru, 
Kriteria 
penilaian: 
 Pencapaian 
fungsi sosial 
 Ketepatan 
unsur 
kebahasaan: 
tata bahasa, 
kosa kata, 
ucapan, 
tekanan kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
 Kelengkapan 
dan 
keruntutan 
struktur teks 
 Kesesuaian 
format 
penulisan/ 
penyampaian 
2  x 2 JP  Audio CD/ 
VCD/DVD 
 SUARA 
GURU 
 Koran/ 
majalah 
berbahasa 
Inggris 
 www.daily
english.co
m 
 http://am
ericanengli
sh.state.go
v/files/ae/
resource_f
iles 
 http://lear
nenglish.br
itishcounci
l.org/en/ 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
bertanggu
ng jawab 
dalam 
melaksana
kan 
komunikas
i 
transaksio
nal 
dengan 
guru dan 
teman. 
3.6. Menganali
sis fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasaa
n pada 
pernyataa
n dan 
pertanyaa
n 
tindakan/k
ejadian 
yang 
dilakukan/
terjadi di 
waktu 
lampau 
yang 
merujuk 
waktu 
terjadinya 
dengan 
yang 
merujuk 
pada 
kesudahan
nya, 
sesuai 
dengan 
konteks 
pengguna
annya.  
4.6. Menyusun 
teks lisan 
dan tulis 
untuk 
menyatak
an dan 
an dan 
menanyak
an tentang 
tindakan/k
ejadian 
yang 
dilakukan/
terjadi di 
waktu 
lampau 
yang 
merujuk 
waktu 
terjadinya 
dengan 
yang 
merujuk 
pada 
kesudahan
nya 
Struktur teks 
I had 
plowed 
into a big 
green 
Buick. I 
hollered 
farewells 
to my 
friends 
and 
poured 
myself 
into the 
car 
My friend 
has 
prepared 
everything 
before we 
left 
Unsur 
kebahasaa
siswa 
mengidentifikasi ciri-
ciri kalimat 
PastSimple dan 
Present Perfect 
tense, (fungsi sosial, 
struktur teks, dan 
unsur kebahasaan). 
Mempertanyakan 
Dengan bimbingan 
dan arahan guru, 
siswa 
mempertanyakan 
antara lain perbedaan 
antar berbagai past 
simple dan present 
perfect yang ada 
dalam bahasa Inggris, 
dan perbedaan 
ungkapan dalam 
bahasa Inggris dengan 
yang ada dalam 
bahasa Indonesia. 
Mengeksplorasi 
 Siswa menyatakan 
dan menanyakan 
tindakan/kejadian 
yang 
dilakukan/terjadi di 
waktu lampau yang 
merujuk waktu 
terjadinya dengan 
yang merujuk pada 
kesudahannya 
dalam bahasa 
Inggris dalam 
konteks simulasi, 
role-play, dan 
kegiatan lain yang 
terstruktur. 
 Siswa berusaha 
menyatakan dan 
menanyakan 
tindakan/kejadian 
yang 
dilakukan/terjadi di 
waktu lampau yang 
merujuk waktu 
terjadinya dengan 
yang merujuk pada 
kesudahannya 
dalam bahasa 
Cara Penilaian: 
Pengamatan 
(observations):   
Bukan penilaian 
formal seperti 
tes, tetapi untuk 
tujuan memberi 
balikan. Sasaran 
penilaian 
 Perilaku jujur, 
disiplin, 
percaya diri, 
dan 
bertanggung 
jawab dalam 
melaksanakan 
Komunikasi 
 Ketepatan dan 
kesesuaian 
dalam 
menyampaika
n dan menulis 
teks  
 Kesungguhan 
siswa dalam 
proses 
pembelajaran 
di setiap 
tahapan 
Portofolio 
 Kumpulan 
karya siswa 
yang 
mencermink
an hasil atau 
capaian 
belajar  
 Kumpulan 
hasil tes dan 
latihan. 
 Catatan 
penilaian diri 
dan penilaian 
sejawat, 
berupa 
komentar 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
menanyak
an tentang 
tindakan/k
ejadian 
yang 
dilakukan/
terjadi di 
waktu 
lampau 
yang 
merujuk 
waktu 
terjadinya 
dengan 
yang 
merujuk 
pada 
kesudahan
nya, 
dengan 
memperh
atikan 
fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasaa
n, yang 
benar dan 
sesuai 
konteks.  
 
n 
(1) Past 
Simple, 
Present 
Perfect 
(2) Tata 
bahasa, 
ucapan, 
tekanan 
kata, 
intonasi
, ejaan, 
tanda 
baca, 
tulisan 
tangan 
dan 
cetak 
yang 
jelas 
dan 
rapi. 
Topik  
Berbagai hal 
terkait 
dengan 
interaksi 
antara guru 
dan siswa 
selama 
proses 
pembelajara
n, di dalam 
maupun di 
luar kelas. 
Inggris selama 
proses 
pembelajaran. 
Mengasosiasi 
 Siswa 
membandingkan 
kalimat PastSimple 
dan Present Perfect 
tenseyang telah 
dipelajari dengan 
ungkapan-ungkapan 
lainnya. 
 Siswa 
membandingkan 
antara kalimat 
PastSimple dan 
Present Perfect 
tensedalam bahasa 
Inggris dengan 
kalimat tentang 
tindakan/kejadian 
yang 
dilakukan/terjadi di 
waktu lampau yang 
merujuk waktu 
terjadinya dengan 
yang merujuk pada 
kesudahannya 
dalam bahasa ibu 
atau bahasa 
Indonesia.  
Mengkomunikasikan 
 Siswa menyatakan 
dan menanyakan 
tentang 
tindakan/kejadian 
yang 
dilakukan/terjadi di 
waktu lampau yang 
merujuk waktu 
terjadinya dengan 
yang merujuk pada 
kesudahannya 
dengan bahasa 
Inggris, di dalam 
dan di luar kelas.  
 Siswa menuliskan 
permasalahan 
dalam 
atau cara 
penilaian 
lainnya 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
menggunakan 
bahasa Inggris 
untuk menyatakan 
dan menanyakan 
tentang 
tindakan/kejadian 
yang 
dilakukan/terjadi di 
waktu lampau yang 
merujuk waktu 
terjadinya dengan 
yang merujuk pada 
kesudahannya 
dalam jurnal 
belajarnya. 
1.1 Mensyukuri 
kesempat
an dapat 
mempelaj
ari bahasa 
Inggris 
sebagai 
bahasa 
pengantar 
komunikas
i 
internasio
nalyang 
diwujudka
n dalam 
semangat 
belajar 
2.3Menunjukka
nkan 
perilaku 
tanggung 
jawab, 
peduli, 
kerjasama
, dan cinta 
damai, 
dalam 
melaksana
kan 
komunikas
i 
Teks 
deskriptif 
lisan dan 
tulis, 
sederhana, 
tentang 
orang, 
tempat 
wisata, dan 
bangunan 
bersejarah 
terkenal 
Fungsi sosial  
Membang
gakan, 
mengenalk
an, 
mengident
ifikasi, 
memuji, 
mengritik, 
memprom
osikan, 
dsb. 
Struktur text 
(1) Penyeb
utan 
nama 
orang, 
tempat 
wisata, 
Mengamati 
 Siswa 
memperhatikan/ 
menonton 
beberapa 
contohteks/ film 
tentang  
penggambaran 
orang, tempat 
wisata, dan 
bangunan 
bersejarah. 
 Siswa menirukan 
contoh  secara 
terbimbing. 
 Siswa belajar 
menemukan 
gagasan pokok, 
informasi rinci dan 
informasi tertentu 
dari teks 
Mempertanyakan 
(questioning) 
 Dengan bimbingan 
dan arahan guru, 
siswa 
mempertanyakan 
antara lain 
perbedaan antar 
berbagai teks 
deskripsi yang ada 
dalam bahasa 
Inggris, perbedaan 
Kriteria 
penilaian: 
 Pencapaian 
fungsi 
sosial 
 Kelengkapan 
dan 
keruntutan 
struktur teks 
deskriptif 
 Ketepatan 
unsur 
kebahasaan: 
tata bahasa, 
kosa kata, 
ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
 Kesesuaian 
formatpenuli
san/ 
penyampaian 
Unjuk kerja  
 Melakukan 
monolog 
tentang 
deskripsi 
orang, 
tempat 
wisata, 
 
9 x 2 JP 
 
 Audio CD/ 
VCD/DVD 
 SUARA 
GURU 
 Koran/ 
majalah 
berbahasa 
Inggris 
 www.daily
english.co
m 
 http://am
ericanengl
ish.state.g
ov/files/ae
/resource
_files 
 http://lear
nenglish.b
ritishcoun
cil.org/en/ 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
fungsional 
3.7. Menganali
sis fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasaa
n pada 
teks 
deskriptif 
sederhana 
tentang 
orang, 
tempat 
wisata, 
dan 
bangunan 
bersejarah 
terkenal, 
sesuai 
dengan 
konteks 
pengguna
annya. 
4.8. Menangka
p makna 
dalam 
teks 
deskriptif  
lisan dan 
tulis 
sederhana
.  
4.9. Menyunti
ng teks 
deskriptif 
lisan dan 
tulis, 
sederhana
, tentang 
orang, 
tempatwis
ata, 
danbangu
nanbersej
arahterke
nal, 
dengan 
memperh
atikan 
fungsi 
dan 
bangun
an 
berseja
rah 
terkena
l dan 
nama 
bagian-
bagian
nya 
yang 
dipilih 
untuk 
dideskr
ipsikan 
(2) Penyeb
utan 
sifat 
orang, 
tempat 
wisata, 
dan 
bangun
an 
berseja
rah 
terkena
l dan 
bagian
nya, 
dan  
(3) Penyeb
utan 
tindaka
n dari 
atau 
terkait 
dengan 
orang, 
tempat 
wisata, 
dan 
bangun
an 
berseja
rah 
terkena
l. 
yang 
semuanya 
sesuai 
teks dalam bahasa 
Inggris dengan yang 
ada dalam bahasa 
Indonesia 
 Siswa 
mempertanyakan 
gagasan pokok, 
informasi rinci dan 
informasi tertentu 
dari teks deskriptif  
Mengeksplorasi 
 Siswa secara 
kelompok 
membacakan teks 
deskriptif lain dari 
berbagai sumber 
dengan pengucapan, 
tekanan kata dan 
intonasi yang tepat 
 Siswa berpasangan  
menemukan 
gagasan pokok, 
informasi rinci dan 
informasi tertentu 
serta fungsi sosial 
dari teks deskripsi 
yang 
dibaca/didengar. 
 Siswa menyunting 
teks deskripsi yang 
diberikan guru dari 
segi struktur dan 
kebahasaan 
 Berkelompok, siswa 
menggambarkan 
tempat wisata lain 
dalam konteks 
penyampaian 
informasi yang wajar 
terkait dengan 
tujuan yang hendak 
dicapai dari model 
yang dipelajari 
Mengasosiasi 
 Dalam kerja 
kelompok 
terbimbing siswa  
menganalisis 
bangunan 
bersejarah 
terkenal 
didepan 
kelas / 
berpasangan 
 Ketepatan 
dan 
kesesuaian 
dalammengg
unakan 
struktur teks  
dan unsur 
kebahasaan 
dalam 
membuat 
teks 
deskriptif 
Pengamatan 
(observations):  
Bukan penilaian 
formal seperti 
tes, tetapi untuk 
tujuan memberi 
balikan. Sasaran 
penilaian 
 Perilaku 
tanggung 
jawab, 
peduli, 
kerjasama, 
dan cinta 
damai, dalam 
melaksanaka
n Komunikasi 
 Ketepatan 
dan 
kesesuaian 
dalam 
menyampaik
an dan 
menulis teks 
deskriptif 
 Kesungguhan 
siswa dalam 
proses 
pembelajara
n dalam 
setiap 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
sosial, 
struktur 
teks, dan 
unsur 
kebahasaa
n yang 
benar dan 
sesuai 
konteks. 
4.10. Menyusu
n teks 
deskriptif 
lisan dan 
tulis 
sederhan
a tentang 
orang, 
tempat 
wisata, 
dan 
banguna
n 
bersejara
h 
terkenal, 
dengan 
memperh
atikan 
tujuan, 
struktur 
teks, dan 
unsur 
kebahasa
an, 
secara 
benar 
dan 
sesuai 
dengan 
konteks. 
. 
 
dengan 
fungsi sosial 
yang hendak 
dicapai. 
Unsur 
kebahasaan 
(1) Kata 
benda 
yang 
terkait 
dengan 
orang, 
tempat 
wisata, 
dan 
bangun
an 
berseja
rah 
terkena
l 
(2) Kata 
sifat 
yang 
terkait 
dengan 
orang, 
tempat 
wisata, 
dan 
bangun
an 
berseja
rah 
terkena
l 
(3) Ejaan 
dan 
tulisan 
tangan 
dan 
cetak 
yang 
jelas 
dan 
rapi 
(4) Ucapan
, 
tekana
n kata, 
intonas
dengan 
membandingkan 
berbagai teks yang 
menggambarkan 
orang, tempat 
wisata, bangunanan 
bersejarah terkenal 
dengan fokus pada  
struktur teks, dan 
unsur kebahasaan. 
 Siswa 
mengelompokkan 
teks deskripsi 
sesuai dengan 
fungsi sosialnya. 
 Siswa memperoleh 
balikan (feedback) 
dari  guru dan 
teman tentang 
setiap yang dia 
sampaikan dalam 
kerja kelompok.  
 
Mengkomunikasikan 
 Berkelompok, siswa 
menyusun teks 
deskripsi tentang 
orang/ tempat 
wisata/ bangunan 
bersejarah sesuai 
dengan fungsi sosial  
tujuan, struktur dan 
unsur 
kebahasaannya  
 Siswa menyunting 
deskripsi yang 
dibuat teman. 
 Siswa 
menyampaikan 
deskripsinya 
didepan guru dan 
temandan 
mempublikasikanny
a di mading. 
 Siswa membuat 
kliping deskripsi 
tentang orang, 
tempat wisata atau 
tahapan 
 Ketepatan 
dan 
kesesuaian 
menggunaka
n strategi 
dalam 
membaca 
Portofolio 
 Kumpulan 
catatan 
kemajuan 
belajar 
berupa 
catatan atau 
rekaman 
monolog 
teks 
deskriptif. 
 Kumpulan 
karya siswa 
yang 
mendukung 
proses 
penulisan 
teks 
diskriptif 
berupa: 
draft, revisi, 
editing 
sampai hasil 
terbaik 
untuk 
dipublikasi  
 Kumpulan 
hasil tes dan 
latihan. 
 Catatan atau 
rekaman 
penilaian diri 
dan penilaian 
sejawat, 
berupa 
komentar 
atau cara 
penilaian 
lainnya 
Penilaian Diri 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
i, ketika 
mempr
esentas
ikan 
secara 
lisan. 
(5) Rujuka
n kata 
Topik 
Keteladanan 
tentang 
perilaku 
toleran, 
kewirausah
aan, 
nasionalis
me, 
percaya 
diri.  
 
bangunan 
bersejarah yang 
mereka sukai. 
 Siswa membuat 
laporan evaluasi diri 
secara tertulis 
tentang pengalaman 
dalam 
menggambarkan 
tempat wisata dan 
bangunan termasuk 
menyebutkan 
dukungan dan 
kendala yang 
dialami. 
 Siswadapat 
menggunakan 
‘learning journal’  
dan Penilaian 
Sejawat 
 Bentuk: 
diary, jurnal, 
format 
khusus,  
komentar, 
atau bentuk 
penilaian lain 
1.1. Mensyuku
ri 
kesempat
an dapat 
mempelaj
ari bahasa 
Inggris 
sebagai 
bahasa 
pengantar 
komunikas
iinternatio
nal yang 
diwujudka
n dalam 
semangat 
belajar  
2.3 
Menunjuk
kan 
perilaku 
tanggung 
jawab, 
peduli, 
kerjasama, 
dan cinta 
Teks tulis 
berbentuk 
announceme
nt 
(pemberitah
uan) 
Fungsi sosial 
Memberik
an 
informasi 
dengan 
atau tanpa 
perintah 
atau 
petunjuk 
yang harus 
diikuti, 
untuk 
memperla
ncar 
informasi 
antara 
guru, 
Mengamati 
 Siswa 
mendengarkan/me
mbaca teks 
announcement dari 
berbagai sumber 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, unsur 
kebahasaan, 
maupun format 
penyampaian/penu
lisannya. 
 Siswa mencoba 
menirukan 
pengucapannya dan  
menuliskan teks 
yang digunakan. 
 Siswa belajar 
membaca cepat 
untuk mendapat 
gambaran umum 
dari teks melalui 
proses skimming 
dan scanning untuk 
Kriteria 
penilaian: 
 Pencapaian 
fungsi sosial 
 Kelengkapan 
dan 
keruntutan 
struktur 
teksannounc
ement 
 Ketepatan 
unsur 
kebahasaan: 
tata bahasa, 
kosa kata, 
ucapan, 
tekanan kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
 Kesesuaian 
format 
penulisan/ 
penyampaian 
2 x 2 JP  Audio CD/ 
VCD/DVD 
 SUARA 
GURU 
 Koran/ 
majalah 
berbahasa 
Inggris 
 www.daily
english.co
m 
 http://am
ericanengli
sh.state.go
v/files/ae/
resource_f
iles 
 http://lear
nenglish.br
itishcounci
l.org/en/ 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
damai, 
dalam 
melaksana
kan 
komunikas
i 
fungsional 
3.8. Menganali
sis fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasaa
n dari teks 
pemberita
huan 
(announce
ment), 
sesuai 
dengan 
konteks 
pengguna
annya. 
4.11. Menangk
ap makna 
pemberit
ahuan 
(announc
ement). 
4.12. Menyusu
n teks 
tulis 
pemberit
ahuan 
(announc
ement), 
sangat 
pendek 
dan 
sederhan
a, dengan 
memperh
atikan 
fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an yang 
siswa, 
kepala 
sekolah, 
dan staf 
administra
si 
Struktur Teks 
Ungkapan 
yang lazim 
digunakan 
dalam teks 
announce
ment di 
media 
massa 
maupun di 
internet, 
secara 
urut dan 
runtut. 
Unsur 
kebahasaan 
Kosa kata , 
tata 
bahasa, 
ucapan, 
rujukan 
kata, 
tekanan 
kata, 
intonasi, 
ejaan, dan 
tanda baca 
yang 
tepat, 
dengan 
pengucapa
n yang 
lancar dan 
penulisan 
dengan 
tulisan 
tangan 
atau cetak 
mendapatkan 
informasi khusus. 
 
Mempertanyakan 
Dengan bimbingan dan 
arahan guru, siswa 
mempertanyakan 
antara lain perbedaan 
berbagai 
tekspemberitahuan 
dalam bahasa Inggris, 
perbedaan teks 
pemberitahuan dengan 
yang ada dalam bahasa 
Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain, dsb. 
 Mengeksplorasi 
 Siswa mencari teks 
lain untuk 
mendengarkan/me
mbaca teks 
announcement 
dengan strategi 
yang digunakan dari 
berbagai sumber. 
 Siswa berlatih 
membaca teks 
announcement 
dengan strategi 
yang digunakan 
bersama teman 
Mengasosiasi 
 Siswa menganalisis 
teks announcement 
dengan 
memperhatikan 
format 
penulisannya 
melalui strategi 
yang digunakan.  
 Siswa 
membandingkan 
teks announcement 
Cara Penilaian 
Unjuk kerja  
 Melakukan 
monolog 
dalam 
bentuk 
pemberitah
uan 
(announcem
ent)didepan 
kelas  
 Ketepatan 
dan 
kesesuaian 
dalam 
menggunak
an struktur 
teks dan 
unsur 
kebahasaan 
dalam  teks 
pemberitah
uan 
(announce
ment) 
Pengamatan 
(observations):   
Bukan penilaian 
formal seperti 
tes, tetapi untuk 
tujuan memberi 
balikan. Sasaran 
penilaian: 
- kesantunan 
saat 
melakukan 
tindakan 
komunikasi 
- perilaku 
tanggung 
jawab, 
peduli, 
kerjasama, 
dan cinta 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
benar 
dan 
sesuai 
konteks. 
 
yang jelas 
dan rapi 
Multimedia: 
Layout, 
dekorasi, 
yang 
membuat 
tampilan 
teks lebih 
menarik 
 
yang 
didengar/dibacakan 
dari guru dengan 
yang dipelajari dari 
berbagai sumber 
lain. 
 Secara 
berkelompok siswa 
mendiskusikan teks 
announcementyang 
mereka temukan 
dari sumber lain. 
 Siswa memperoleh 
balikan (feedback) 
dari guru dan 
teman tentang 
fungsi sosial dan 
unsur kebahasaan 
yang sampaikan 
dalam kerja 
kelompok.  
Mengkomunikasikan 
 Siswa membuat 
teks announcement 
dalam kerja 
kelompok 
 Siswa 
menyampaikan 
pemberitahuan 
secara tertulis 
dengan 
memperhatikan 
fungsi sosial, 
struktur, dan unsur 
kebahasaan yang 
benar dan sesuai 
dengan konteks 
 Membuat jurnal 
belajar (learning 
journal) 
 
 
 
 damai,  
dalam 
melaksanaka
n komunikasi 
- Kesungguhan 
siswa dalam 
proses 
pembelajara
n di setiap 
tahapan 
- Ketepatan 
dan 
kesesuaian 
menggunaka
n strategi 
dalam 
membaca 
Portofolio 
 Kumpulan 
catatan 
kemajuan 
belajar 
berupa 
catatan atau 
rekaman 
monolog teks 
pemberitahu
an 
 Kumpulan 
karya siswa 
yang 
mendukung 
proses 
penulisan 
teks 
pemberitahu
an berupa: 
draft, revisi, 
editing 
sampai hasil 
terbaik untuk 
dipublikasi  
 Kumpulan 
hasil tes dan 
latihan. 
Penilaian Diri 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
dan Penilaian 
Sejawat 
Bentuk: diary, 
jurnal, format 
khusus,  
komentar, atau 
bentuk penilaian 
lain 
1.1. Mensyuku
ri 
kesempat
an dapat 
mempelaj
ari bahasa 
Inggris 
sebagai 
bahasa 
pengantar 
komunikas
iinternatio
nal yang 
diwujudka
n dalam 
semangat 
belajar 
2.3 
Menunjuk
kan 
perilaku 
tanggung 
jawab, 
peduli, 
kerjasama, 
dan cinta 
damai, 
dalam 
melaksana
kan 
komunikas
i 
fungsional 
3.9. Menganali
sis fungsi 
sosial, 
struktur 
teks, dan 
unsur 
 Teks 
recount lisan 
dan tulis, 
sederhana, 
tentang 
pengalaman 
/kegiatan/ 
kejadian/per
istiwa. 
Fungsi sosial 
Menelada
ni, 
membang
gakan,  
bertindak 
teratur, 
teliti dan 
disiplin, 
melaporka
n. 
Struktur  
a. Menyeb
utkan 
tindakan
/ 
peristiw
a/kejadi
an 
secara 
umum 
b. Menyeb
utkan 
urutan 
tindakan
/ 
kejadian
Mengamati 
 Siswa menyimak 
berbagai contoh 
teks recount  
tentang 
pengalaman/kegiat
an/kejadianb/perist
iwa yang diberikan/ 
diperdengarkan 
guru   
 Siswa mengamati 
fungsi sosial, 
struktur dan unsur 
kebahasaannya 
 Siswa belajar 
menentukan 
gagasan pokok, 
informasi rinci dan 
informasi tertentu 
dari teks recount 
Mempertanyakan 
(questioning) 
 Dengan bimbingan 
dan arahan guru, 
siswa 
mempertanyakan 
antara lain 
perbedaan berbagai 
teks  tentang 
pengalaman/kejadi
an/peristiwa yang 
ada dalam bahasa 
Inggris, perbedaan 
teks dalam bahasa 
Inggris dengan yang 
ada dalam bahasa 
Indonesia,. 
 Siswa 
Kriteria 
penilaian: 
 Pencapaian 
fungsi sosial 
 Kelengkapan 
dan 
keruntutan 
struktur teks 
recount 
 Ketepatan 
unsur 
kebahasaan: 
tata bahasa, 
kosa kata, 
ucapan, 
tekanan kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
 Kesesuaian 
formatpenuli
san/ 
penyampaian 
Cara Penilaian 
Unjuk kerja  
 Melakukan 
monolog 
dalam 
bentuk 
recount 
dalam 
kelompok / 
berpasanga
n/ didepan 
kelas  
 Ketepatan 
dan 
kesesuaian 
7  x 2 JP  Audio CD/ 
VCD/DVD 
 SUARA 
GURU 
 Koran/ 
majalah 
berbahasa 
Inggris 
 www.daily
english.co
m 
 http://am
ericanengli
sh.state.go
v/files/ae/
resource_f
iles 
 http://lear
nenglish.br
itishcounci
l.org/en/ 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
kebahasaa
n pada 
teks 
recount 
sederhana 
tentang 
pengalam
an/kejadia
n/peristiw
a, sesuai 
dengan 
konteks 
pengguna
annya. 
4.13. Menangk
ap makna 
dalam 
teks 
recount 
lisan dan 
tulis 
sederhan
a. 
4.14. Menyusu
n teks 
recount 
lisan dan 
tulis 
sederhan
a tentang 
pengalam
an/ 
kegiatan/
kejadian/
peristiwa, 
dengan 
memperh
atikan 
fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an, secara 
benar dan 
sesuai 
dengan 
konteks 
/peristi
wa 
secara 
kronolog
is, dan 
runtut 
c. Jika 
perlu, 
ada 
kesimpu
lan 
umum. 
Unsur 
kebahasaan 
(1) Kata-
kata 
terkait 
dengan 
perjuan
gan 
hidup, 
profesi
onalism
e dalam 
bekerja
, 
kejadia
n/perist
iwa 
yang 
sedang 
banyak 
dibicar
akan. 
(2) Penyeb
utan 
kata 
benda 
(3) Ejaan 
dan 
tulisan 
tangan 
dan c 
etak 
yang 
jelas 
dan 
rapi 
(4) Ucapan
, 
mempertanyakan 
mengenai gagasan 
pokok  informasi 
rinci dan informasi 
tertentu dalam 
recount 
Mengeksplorasi 
 Siswa mencari 
beberapa text 
recount dari 
berbagai sumber. 
 Siswa berlatih 
menemukan 
gagasan pokok, 
informasi rinci dan 
informasi tertentu 
dari teks 
 Siswa membacakan 
teks recount 
kepada teman 
dengan 
menggunakan 
unsur kebahasaan 
yang tepat 
 Siswa berlatih 
menysun kalimat-
kalimat yang 
diberikan menjadi 
text recount. 
 Siswa secara 
berkelompok 
menuliskan 
/menyalin teks 
recount lisan dan 
tulis, sederhana, 
tentang 
pengalaman/kegiat
an/ 
kejadian/peristiwa 
dengan 
memperhatikan 
fungsi sosial, 
struktur, dan unsur 
kebahasaan dengan 
runtut 
dalam 
menggunak
an struktur 
teks dan 
unsur 
kebahasaan 
dalam  teks 
recount 
Pengamatan 
(observations):   
Bukan penilaian 
formal seperti 
tes, tetapi untuk 
tujuan memberi 
balikan. Sasaran 
penilaian: 
- kesantunan 
saat 
melakukan 
tindakan 
- perilaku 
tanggung 
jawab, 
 peduli, 
kerjasama, 
dan cinta 
damai,  
dalammelaks
anakan 
komunikasi 
- Kesungguhan 
siswa dalam 
proses 
pembelajara
n di setiap 
tahapan 
- Ketepatan 
dan 
kesesuaian 
menggunaka
n strategi 
dalam 
membaca 
Portofolio 
 Kumpulan 
catatan 
kemajuan 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
tekana
n kata, 
intonas
i, ketika 
mempr
esentas
ikan 
secara 
lisan  
(5)  
Rujuka
n kata  
Topik 
Keteladan
an tentang 
perilaku 
kewirausa
haan, daya 
juang, 
percaya 
diri, 
tanggung 
jawab, 
disiplin. 
 
Mengasosiasi 
 Secara berpasangan 
siswa saling 
menganalisis 
teksrecounttulis 
dengan fokus pada 
fungsi sosial, 
struktur, dan unsur 
kebahasaan. 
 Siswa 
mendiskusikan 
gagasan pokok, 
informasi rinci dan 
informasi tertentu 
dari teks. 
 Siswa memperoleh 
balikan (feedback) 
dari guru dan 
teman tentang hasil 
analisis yang 
disampaikan dalam 
kerja kelompok. 
Mengkomunikasikan 
 Siswa membuat 
teks recount 
sederhana tentang 
keteladanan 
dengan 
memperhatikan 
fungsi sosial, 
struktur dan unsur 
kebahasaannya. 
 Siswa 
mempresentasikan
nya di kelas 
 Siswa membuat 
kliping  teks 
recount dengan 
menyalin dari 
beberapa sumber. 
 Siswa membuat 
jurnal belajar 
belajar 
berupa 
catatan atau 
rekaman 
monolog teks 
recount. 
 Kumpulan 
karya siswa 
yang 
mendukung 
proses 
penulisan 
teks recount 
berupa: 
draft, revisi, 
editing 
sampai hasil 
terbaik untuk 
dipublikasi  
 Kumpulan 
hasil tes dan 
latihan. 
 Catatan atau 
rekaman 
penilaian diri 
dan penilaian 
sejawat, 
berupa 
komentar 
atau cara 
penilaian 
lainnya 
Penilaian Diri 
dan Penilaian 
Sejawat 
 Bentuk: 
diary, jurnal, 
format 
khusus,  
komentar, 
atau bentuk 
penilaian lain 
 Siswa 
diberikan 
pelatihan 
sebelum 
dituntut 
untuk 
melaksanaka
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
(learning journal) 
 
nnya. 
 
1.1. Mensyuku
ri 
kesempat
an dapat 
mempelaj
ari bahasa 
Inggris 
sebagai 
bahasa 
pengantar 
komunikas
iinternatio
nal yang 
diwujudka
n dalam 
semangat 
belajar 
2.3 
Menunjuk
kan 
perilaku 
tanggung 
jawab, 
peduli, 
kerjasama, 
dan cinta 
damai, 
dalam 
melaksana
kan 
komunikas
i 
fungsional
.  
3.9. Menganali
sis fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasaa
n pada 
teks 
naratif 
sederhana 
Teks naratif 
lisan dan 
tulis 
berbentuk 
legenda 
sederhana. 
Fungsi sosial 
Menelada
ni nilai-
nilai 
moral, 
cinta 
tanah air, 
mengharg
ai budaya 
lain. 
Struktur  
a. Penge
nalan 
tokoh 
dan 
setting 
b. Kompli
kasi 
terhad
ap 
tokoh 
utama 
c. Solusi 
dan 
akhir 
cerita 
Unsur 
kebahasaan 
(3) Kata-
kata 
terkait 
karakter
, watak, 
dan 
setting 
dalam 
Mengamati 
 Siswa menyimak 
berbagai contoh 
teks legenda  yang 
diberikan/ 
diperdengarkan 
guru  
 Siswa mengamati 
fungsi sosial, 
struktur dan unsur 
kebahasaannya 
 Siswa mengamati 
keteladanan dari 
cerita legenda 
 Siswa belajar 
menemukan 
gagasan utama, 
informasi rinci dan 
informasi tertentu 
dari teks legenda  
Mempertanyakan 
(questioning) 
 Dengan bimbingan 
dan arahan guru, 
siswa 
mempertanyakan 
antara lain 
perbedaan antar 
berbagai teks 
naratif yang ada 
dalam bahasa 
Inggris, perbedaan 
teks dalam bahasa 
Inggris dengan yang 
ada dalam bahasa 
Indonesia. 
 Siswa 
mempertanyakan 
gagasan utama, 
informasi rinci dan 
informasi tertentu 
Mengeksplorasi 
 Siswa membaca 
Kriteria 
penilaian: 
 Pencapaian 
fungsi sosial 
 Kelengkapan 
dan 
keruntutan 
struktur teks 
naratif 
 Ketepatan 
unsur 
kebahasaan: 
tata bahasa, 
kosa kata, 
ucapan, 
tekanan kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
 Kesesuaian 
format 
penulisan/ 
penyampaian 
Unjuk kerja  
 Melakukan 
monolog 
dalam 
bentuk teks 
naratif 
dalam 
kelompok / 
berpasanga
n/ didepan 
kelas  
 Menggunak
an struktur 
teks dan 
unsur 
kebahasaan 
dalam teks 
naratif 
Pengamatan 
6 x 2 JP  Audio CD/ 
VCD/DVD 
 SUARA 
GURU 
 Koran/ 
majalah 
berbahasa 
Inggris 
 www.daily
english.co
m 
 http://am
ericanengli
sh.state.go
v/files/ae/
resource_f
iles 
 http://lear
nenglish.br
itishcounci
l.org/en/ 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
berbentuk 
legenda 
rakyat, 
sesuai 
dengan 
konteks 
pengguna
annya. 
4.15. Menangk
ap makna 
teks 
naratif 
lisan dan 
tulis 
berbentu
k legenda, 
sederhan
a  
legenda 
(4) Modal 
auxiliary 
verbs. 
(4) Ejaan 
dan 
tulisan 
tangan 
dan c 
etak 
yang 
jelas 
dan rapi 
(5) Ucapan, 
tekanan 
kata, 
intonasi
, ketika 
mempre
sentasik
an 
secara 
lisan 
(6) Rujukan 
kata  
Topik 
Keteladanan 
tentang 
perilaku dan 
nilai-nilai 
luhur dan 
budaya. 
 
beberapa text 
legenda dari 
berbagai sumber. 
 Siswa berlatih 
menemukangagasan 
utama, informasi 
rinci dan informasi 
tertentu 
 Siswa melengkapi 
rumpang dari 
beeberapa teks 
legenda sederhana 
 Siswa secara 
berkelompok 
menuliskan 
/menyalin teks 
recount dengan 
memperhatikan 
fungsi sosial, 
struktur, dan unsur 
kebahasaan dengan 
runtut 
 Siswa membacakan 
teks recount 
kepada teman 
dengan 
menggunakan 
unsur kebahasaan 
yang tepat 
Mengasosiasi 
 Secara berpasangan 
siswa  menganalisis 
beberapa teks 
legenda dengan 
fokus pada fungsi 
sosial, struktur, dan 
unsur kebahasaan 
 Siswa memperoleh 
balikan (feedback) 
dari guru dan 
teman tentang hasil 
analisis yang 
disampaikan dalam 
(observations):  
Bukan penilaian 
formal seperti 
tes, tetapi untuk 
tujuan memberi 
balikan. Sasaran 
penilaian: 
 Berperilaku 
tanggung 
jawab, 
peduli, 
kerjasama, 
dan cinta 
damai, 
dalam 
melakukan 
Komunikasi 
 Ketepatan 
dan 
kesesuaian 
menggunak
an strategi 
dalam 
membaca 
  
 
 Kesungguha
n siswa 
dalam 
proses 
pembelajar
an di setiap 
tahapan 
Portofolio 
 Kumpulan 
catatan 
kemajuan 
belajar 
berupa 
catatan atau 
rekaman 
monolog teks 
naratif 
 Kumpulan 
karya siswa 
yang 
mendukung 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
kerja kelompok. 
Mengkomunikasikan 
 Siswa 
menyampaikan 
informasi fungsi 
social, struktur, dan 
unsure 
kebahasanyang 
ditemukan setelah 
membaca teks 
legenda. 
 Siswa menceritakan 
kembali teks 
legenda sederhana 
yang dibaca dengan 
memperhatikan 
fungsi sosial, 
struktur dan unsur 
kebahasaannya. 
 Siswa membuat 
kliping  teks 
legenda dengan 
menyalin dan 
beberapa sumber. 
 Siswa membuat 
‘learning journal’  
proses 
penulisan 
teks naratif 
berupa: 
draft, revisi, 
editing 
sampai hasil 
terbaik untuk 
dipublikasi  
 Kumpulan 
hasil tes dan 
latihan. 
 Catatan atau 
rekaman 
penilaian diri 
dan penilaian 
sejawat, 
berupa 
komentar 
atau cara 
penilaian 
lainnya 
Penilaian Diri 
dan Penilaian 
Sejawat 
Bentuk: diary, 
jurnal, format 
khusus,  
komentar, atau 
bentuk penilaian 
lain 
 
1.1Mensyukuri 
kesempata
n dapat 
mempelaj
ari bahasa 
Inggris 
sebagai 
bahasa 
pengantar 
komunikas
iinternatio
nal yang 
diwujudka
n dalam 
Lagu 
sederhana 
Fungsi sosial  
Menghibu
r, 
mengungk
apkan 
perasaan, 
mengajark
an pesan 
moral 
Unsur 
Mengamati 
 Siswa 
mendengarkan/mem
baca beberapa lirik 
lagu berbahasa 
Inggris dan 
menyalinnya 
 Siswa menirukan 
penguncapan dengan 
menyanyikan sesuai 
dengan lagu yang 
didengar 
Pengamatan 
(observations):   
Bukan penilaian 
formal seperti 
tes, tetapi untuk 
tujuan memberi 
balikan. Sasaran 
penilaian:  
- Perilaku 
tanggung 
jawab, 
peduli, 
kerjasama 
dan cinta 
2  x 2 JP  Audio CD/ 
VCD/DVD 
 www.yout
ube 
 SUARA 
GURU 
 Koran/ 
majalah 
berbahasa 
Inggris 
 www.daily
english.co
m 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
semangat 
belajar 
2.3Menunjukka
n perilaku 
tanggung 
jawab, 
peduli, 
kerjasama, 
dan cinta 
damai, 
dalam 
melaksana
kan 
komunikas
i 
fungsional 
3.11. 
Menyebu
tkan 
fungsi 
sosial 
dan 
unsur 
kebahasa
an dalam 
lagu. 
4.16.Menangka
p makna 
lagu 
sederhan
a. 
kebahasaan 
(1) Kata, 
ungka
pan, 
dan 
tata 
bahas
a 
dala
m 
karya 
seni 
berbe
ntuk 
lagu. 
(2) Ejaan 
dan 
tulisa
n 
tanga
n dan 
cetak 
yang 
jelas 
dan 
rapi. 
(3) Ucap
an, 
tekan
an 
kata, 
inton
asi, 
ketika 
mem
prese
ntasik
an 
secar
a 
lisan 
Topik 
Keteladan
an tentang 
perilaku 
yang 
menginspi
rasi.  
Mempertanyakan 
 Dengan bimbingan 
dan arahan guru, 
siswa 
mempertanyakan 
antara lain perbedaan 
pesan yang ada 
dalam lagu bahasa 
Inggris, perbedaan 
lagu dalam bahasa 
Inggris dengan yang 
ada dalam bahasa 
Indonesia. 
 Siswa memperoleh 
pengetahuan 
tambahan tentang 
kosa kata dan pesan 
dalam lagu 
Mengeksplorasi 
 Siswa membacakan 
lirik lagu yang 
disalin kepada 
teman sebangku 
 Siswa menyanyikan 
lagu yang disalin 
dengan 
pengucapan dan 
tekanan kata yang 
tepat 
 Siswa berdiskusi 
tentang pesan lagu 
yang didengar 
Mengasosiasi 
 Secara individu 
siswa 
membandingkan 
pesan yang 
terdapat dalam 
beberapa lagu yang 
dibaca/didengar 
 Siswa membuat 
kumpulan lagu- 
lagu yang bertema 
perdamaian dengan 
menyalin 
damai dalam 
melaksanaka
n Komunikasi 
- Ketepatan 
dan 
kesesuaian 
dalam 
pengucapan 
dan 
penyalinan 
lirik lagu 
- Kesungguhan 
siswa dalam 
proses 
pembelajara
n dalam 
setiap 
tahapan 
Portofolio 
 Kumpulan 
kemajuan 
siswa berupa 
kumpulan 
lagu yang 
disalin 
dengan 
tulisan 
tangan 
beserta 
kesan 
terhadap 
lagu 
 kumpulan 
hasil tes dan 
latihan. 
 Catatan atau 
rekaman 
penilaian diri 
dan penilaian 
sejawat, 
berupa 
komentar 
atau cara 
penilaian 
lainnya 
Penilaian Diri 
dan Penilaian 
Sejawat 
 http://am
ericanengli
sh.state.go
v/files/ae/
resource_f
iles 
 http://lear
nenglish.br
itishcounci
l.org/en/ 
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Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
Mengkomunikasikan 
 Siswa melaporkan  
kumpulan lagu 
favorit mereka yang 
sudah dianalis 
tentang pesan di 
dalam lagu-lagu 
tersebut 
 Antarsiswa 
melakukan 
penilaian terhadap 
kumpulan lagu yang 
dibuat.  
Bentuk: diary, 
jurnal, format 
khusus,  
komentar, atau 
bentuk penilaian 
lain 
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APPENDIX 5 
LESSON PLAN 
Rencana Pelaksanaan Pembelajaran (RPP) 
 
A. Kompetensi Inti 
Nama Sekolah  : SMA N 1 Sumberlawang 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : X/1 
Materi Pokok :Teks naratif tulis berbentuk legenda sederhana 
Alokasi Waktu : 5 pertemuan (10 JP) 
B. Kompetensi Inti 
1. Menghayati dan mengamalkan ajaran agama yangdianutnya. 
2. Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, 
prosedural berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan, 
kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan 
kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian yang 
spesifik sesuai dengan bakat dan minatnya untuk memecahkanmasalah. 
3. Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan diri yang dipelajarinya di sekolah secara 
mandiri, dan mampu menggunakan metode sesuai dengan kaidah keilmuan. 
C. Kompetensi Dasar 
3.9 Menganalisis fungsi sosial, struktur teks, dan unsur kebahasaan pada 
teks naratif sederhana berbentuk legenda rakyat, sesuai dengan konteks 
penggunaannya. 
4.15 Menangkap makna teks naratif lisan dan tulis berbentuk legenda, 
sederhana. 
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D. Indikator dan Tujuan Pembelajaran 
 
1. Indikator 
a. Siswa dapat mengidentifikasi makna dari teks naratif yangdiberikan. 
b. Siswa dapat mengidentifikasi fungsi sosial, struktur, dan unsur kebahasaan 
dari teks naratif. 
c. Siswa dapat menemukan gagasan utama dan informasi rinci dari teks 
naratif. 
d. Siswa dapat menangkap kata kunci “keyword” dari teks naratif yang 
diberikan. 
e. Siswa dapat merekonstruksi teks naratif yang diperdengarkan dengan 
menggunakan bahasa mereka masing-masing denganbekerjasama. 
f. Siswa dapat menganalisa dan mengoreksi kesalahan yang ada dalam teks 
naratif yang telah dibuat, baik dari segi struktur teks maupun unsur 
kebahasaan tekstersebut. 
2. Tujuan Pembelajaran 
Di akhir pelajaran, siswa diharapkan mampu menentukan gagasan utama 
dan informasi rinci, menganalisa struktur dan unsur kebahasaan dari teks naratif, 
menangkap makna serta merekonstruksi ulang teks naratif dengan menggunakan 
bahasa sendiri, dan mempelajari serta menerapkan nilai-nilai moral yang ada 
dalam teks naratif dalam kehidupan sehari-hari. 
E. Materi Pembelajaran 
Narrative text is text which tells story or event, either actual or fictional, 
happened in the past by using time sequence or chronological order. 
Narrative text deals with problematic events which lead to a crisis or turning 
point of some kind, which in turn finds a resolution. It commonly gives a 
moral value to the readers or listeners. Kinds of narrative are fable, 
legend, fairy tale, myth, and etc. 
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Social Functions: 
To tell stories or 
past events, to 
amuse or to 
entertain the 
readers, and to 
give moral value 
to the readers. 
Generic Structure: 
Orientation: it is about 
the opening paragraph that 
tells or introduces about, 
who (characters)‟,      
„when(time)‟,    and    
„where(place/setting)‟of  
the story. 
Complication: describing
   the rising 
crises  which  the 
characters have to do with
 or   where the 
problems  develop  or 
happen    to  the 
characters in the story. 
Resolution: where the 
problems in the story are 
solved or ended, either in 
happy ending or 
sadending. 
Linguistic Features: 
 Focus     on 
specific characters
 and places in  the 
story:  Malin 
Kundang, 
Tangkuban 
Perahu, etc. 
 Use of past tense 
 Use of 
Behavioral process 
or action verb, 
such as eat, go, 
etc. 
 Use of verbal 
process or verbal 
verb, such as say, 
state, etc. 
 Use of mental 
process or 
mental verb; a 
verb   that  refers 
to   mental states 
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  Or activities, such 
as think, feel, 
know,etc. 
 Use of adjective 
to describe 
characters and 
setting accurately 
 Use of temporal 
conjunction, such 
as firstly, then, 
next, after 
that,etc. 
 Use of temporal 
circumstance, 
such as once, 
once  upon a 
time, etc. 
 
The Legend of TelagaWarna 
 
A long time ago, there was king of a kingdom in 
West Java. His name was Prabu. He was very kind and wise 
man. He had a beautiful queen and a beautiful daughter. The 
queen‟s name was Sinta and the daughter‟ name was Hanum. 
The king and queen loved their daughter so much. They 
gave everything that Hanumwanted so it made their 
daughter became a spoiled daughter and had bad attitude. 
One day, Hanum celebrated her 17
th
 birthday. All 
folks in that kingdom prepared a present for the princess. 
Then, all people gathered in the palace to congratulate and 
 
 
159 
 
give the present to the princess. Suddenly, the king said “My 
beloved daughter, this is a colorful necklace for you. All 
people in this kingdom love you so much. It is a present 
from them”. The princess held it and she said, “I don‟t like 
it.  It is bad necklace”.  Then, she threw that necklace away.  
The necklace was broken. 
Everybody was speechless. Nobody could say 
anything. They did not believe that the princess would do a 
cruel thing like that to  hurteverybody‟s feeling. Looking at 
the princess attitude, the king, queen and the people were 
sad. They started tocry. 
Then, there was a miracle. The earth also cried. 
Suddenly, the floor of palace erupted and a spring emerged 
from the ground. Not long after that, the palace got flood. 
The water drowned that kingdom. Finally, the palace 
became a giant lake. Now, people called that lake “Telaga 
Warna”. On a bright day, it is full of colors. The colors come 
from the shadows of forest, plants, flowers, and sky around 
the lake. However, some people say that the colors come 
from the princess necklace. 
Vocabulary related to the text that will be read: 
 
- Miracle 
- Folk 
- Attitude 
- Spring 
- Erupt 
- Emerge 
- Drown 
- Wise 
- Spoiled 
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- Speechless 
- Cruel 
F. Metode Pembelajaran 
1. Metode : Dyadic Essay 
Metode diskusi adalah metode pembelajaran berpasangan. Siswa berpasangan 
dengan siswa lainnya, 1 pasang terdiri atas 2 sampai 3 orang siswa. Siswa menulis 
pertanyaan essay tentang topik tersebut dan menukarnya dengan teman sepasang 
mereka. Setelah itu mereka mendiskusikannya secara bersama-sama. Dengan diakhir 
sesi pembelajaran siswa membuat essay  berdasarkan hasil diskusi. 
2. Strategi : Cooperative Learning 
Cooperative learning adalah sekelompok siswa yang bersama-sama dalam 
memecahkan sebuah masalah. menurut David Johnson and Roger Jhonson (1999), ada 
5 elemen : positive interpedence, face-to-face interaction,, individual and group 
accountability, group behaviour, group processing. 
G. Media, Alat, dan Sumber Pembelajaran 
1. Media   : Handout 
2. Alat  : Papan Tulis 
3. Buku  Cetak Bahasa Inggris “Talk Active 1 for grade X”, Internet 
H. Pelaksanaan Pembelajaran 
Pertemuan I  
1. Kegiatan Pendahuluan (5’)  
a. Salam pembuka  
b. Berdoa  
c. Cek kehadiran siswa  
d. Apersepsi 
2. Kegiatan Inti ( 80’) 
Kegiatan Deskripsi Kegiatan 
 
 
161 
 
Mengamati (Class Presentation)  
a. Menunjukkan slide yang berisi contoh teks 
narrative dalam bentuk legenda.  
b. Meminta beberapa siswa untuk 
membacakan contoh teks narrative. 
c. Bersama dengan siswa mendiskusikan 
fungsi dan struktur dari teks narrative. 
d. Menjelaskan contoh slide yang berisikan 
contoh teks narrative dalam bentuk legenda. 
Menanya a. Memberi kesempatan kepada siswa untuk 
bertanya apa yang belum diketahuinya 
terkait teks narrative. 
Mencoba a. Membagi siswa dalam beberapa grup dan 
grup berisi dua siswa 
b. Memberikan teks narrative yang berisi 
beberapa kalimat dan meminta siswa untuk 
menganalisis contoh teks narrative . 
c. Meminta siswa bekerja dalam tim untuk 
membahas kosa kata, penggunaan bahasa, 
dan struktur yang ada di dalam contoh teks 
narrative. 
d. Membimbing siswa dalam berkelompok. 
Menalar a. Memastikan setiap tim bekerja sama untuk 
saling bertukar informasi terkait dengan 
kegiatan yang diberikan oleh guru. 
Mengkomunikasikan a. Meminta perwakilan tim untuk maju ke 
depan membacakan hasil diskusi. 
 
3. Kegiatan Penutup (10’)  
a. Membuat refleksi/kesimpulan pelajaran.  
b. Berdoa. 
c. Salam penutup. 
Pertemuan II  
1. Kegiatan Pendahuluan (5’)  
a. Salam pembuka.  
b. Berdoa. 
c. Cek kehadiran siswa  
d. Apersepsi 
2. Kegiatan Inti ( 80’) 
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Kegiatan Deskripsi Kegiatan 
Mengamati a. Menunjukkan slide yang berisi contoh teks 
narrative berbentuk legenda.  
b. Meminta beberapa siswa untuk membacakan 
contoh teks narrative. 
c. Bersama dengan siswa mendiskusikan 
tentang kosa kata, penggunaan bahasa, dan 
struktur dan teks narrative. 
d. Menjelaskan contoh slide yang berisikan 
contoh teks narrative. 
Menanya a. Memberi kesempatan kepada siswa untuk 
bertanya apa yang belum diketahuinya terkait 
teks narrative. 
Mencoba a. Meminta siswa berkelompok sesuai kelompok 
yang ditentukan. 
b. Meminta tiap grup menyusun beberapa 
pertanyaan sesuai dengan teks narrative yang 
telah diberikan. 
c. Membimbing siswa dalam menyusun 
pertanyaan dari teks narrative. 
Menalar a. Mempersiapkan clue terkait dengan tesks 
narrative yang telah diberikan 
b. Menjelaskan peraturan tentang Tehnik yang 
akan digunakan. Tehnik Dyadic Essay dengan 
cara menuliskan jawaban dari pertanyaan teks 
narrative yang telah dibuat masing-masing 
kelompok 
Mengkomunikasikan a. Menginstruksikan siswa untuk menjawab 
pertanyaan dengan pengetahuan mereka 
tentang teks narrative yang telah di berikan. 
b. Meminta siswa untuk menulis jawaban. 
 
3. Kegiatan Penutup (10’)  
a. Membuat refleksi/kesimpulan pelajaran.  
b. Berdoa. 
c. Salam penutup. 
Pertemuan III  
1. Kegiatan Pendahuluan (5’)  
a. Salam pembuka  
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a. Berdoa  
b. Cek kehadiran siswa  
c. Apersepsi 
2. Kegiatan Inti ( 80’) 
 
 
 
 
 
Kegiatan Deskripsi Kegiatan 
Mengamati a. Menunjukkan slide yang berisi contoh teks 
narrative berbentuk legenda.  
b. Meminta beberapa siswa untuk membacakan 
contoh teks narrative. 
Bersama dengan siswa mendiskusikan tentang 
kosa kata, penggunaan bahasa, dan struktur dan 
teks narrative. 
c. Menjelaskan contoh slide yang berisikan contoh 
teks narrative. 
Menanya a. Memberi kesempatan kepada siswa untuk 
bertanya apa yang belum diketahuinya terkait 
teks narrative. 
Mencoba a. Meminta siswa berkelompok sesuai kelompok 
yang ditentukan. 
b. Meminta tiap grup menyusun beberapa 
pertanyaan sesuai dengan teks narrative yang 
telah diberikan. 
c. Membimbing siswa dalam menyusun 
pertanyaan dari teks narrative. 
Menalar a. Mempersiapkan clue terkait dengan tesks 
narrative yang telah diberikan 
b. Menjelaskan peraturan tentang Tehnik yang 
akan digunakan. Tehnik Dyadic Essay dengan 
cara menuliskan jawaban dari pertanyaan teks 
narrative yang telah dibuat masing-masing 
kelompok 
Mengkomunikasikan a. Menginstruksikan siswa untuk menjawab 
pertanyaan dengan pengetahuan mereka tentang 
teks narrative yang telah di berikan. 
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b. Meminta siswa untuk menulis jawaban. 
 
3. Kegiatan Penutup (10’)  
a. Membuat refleksi/kesimpulan pelajaran.  
b. Berdoa 
c. Salam penutup. 
Pertemuan IV 
1. Kegiatan Pendahuluan (5’)  
a. Salam pembuka. 
b. Berdoa. 
c. Cek kehadiran siswa. 
d. Apersepsi 
2. Kegiatan Inti ( 80’) 
Kegiatan Deskripsi Kegiatan 
Mengamati a. Menunjukkan slide yang berisi contoh teks 
narrative berbentuk legenda.  
b. Meminta beberapa siswa untuk membacakan 
contoh teks narrative. 
c. Bersama dengan siswa mendiskusikan 
tentang kosa kata, penggunaan bahasa, dan 
struktur dan teks narrative. 
d. Menjelaskan contoh slide yang berisikan 
contoh teks narrative. 
Menanya a. Memberi kesempatan kepada siswa untuk 
bertanya apa yang belum diketahuinya terkait 
teks narrative. 
Mencoba a. Meminta siswa berkelompok sesuai 
kelompok yang ditentukan. 
b. Meminta tiap grup menyusun beberapa 
pertanyaan sesuai dengan teks narrative yang 
telah diberikan. 
c. Membimbing siswa dalam menyusun 
pertanyaan dari teks narrative. 
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Menalar a. Mempersiapkan clue terkait dengan tesks 
narrative yang telah diberikan. 
b. Menjelaskan peraturan tentang Tehnik yang 
akan digunakan. Tehnik Dyadic Essay 
dengan cara menuliskan jawaban dari 
pertanyaan teks narrative yang telah dibuat 
masing-masing kelompok. 
Mengkomunikasikan a. Menginstruksikan siswa untuk menjawab 
pertanyaan dengan pengetahuan mereka 
tentang teks narrative yang telah di berikan. 
b. Meminta siswa untuk menulis jawaban. 
c. Meminta siswa mencoba menyusun teks 
narrative dari jawaban yang mereka buat. 
d. Membimbing siswa dalam menyusun  teks 
narrative. 
 
3. Kegiatan Penutup (10’)  
a. Membuat refleksi/kesimpulan pelajaran.  
b. Berdoa. 
c. Salam penutup. 
 
 
Pertemuan V 
1. Kegiatan Pendahuluan (5’)  
a. Salam pembuka. 
b. Berdoa. 
c. Cek kehadiran siswa. 
d. Apersepsi 
2. Kegiatan Inti ( 80’) 
Kegiatan Deskripsi Kegiatan 
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Mengamati a. Menunjukkan slide yang berisi contoh teks 
narrative berbentuk legenda.  
b. Meminta beberapa siswa untuk membacakan 
contoh teks narrative. 
c. Bersama dengan siswa mendiskusikan tentang 
kosa kata, penggunaan bahasa, dan struktur 
dan teks narrative. 
d. Menjelaskan contoh slide yang berisikan 
contoh teks narrative. 
Menanya a. Memberi kesempatan kepada siswa untuk 
bertanya apa yang belum diketahuinya terkait 
teks narrative. 
Mencoba a. Meminta siswa berkelompok sesuai kelompok 
yang ditentukan. 
b. Meminta tiap grup menyusun beberapa 
pertanyaan sesuai dengan teks narrative yang 
telah diberikan. 
c. Membimbing siswa dalam menyusun 
pertanyaan dari teks narrative. 
Menalar a. Mempersiapkan clue terkait dengan tesks 
narrative yang telah diberikan. 
b. Menjelaskan peraturan tentang Tehnik yang 
akan digunakan. Tehnik Dyadic Essay dengan 
cara menuliskan jawaban dari pertanyaan teks 
narrative yang telah dibuat masing-masing 
kelompok. 
Mengkomunikasikan a. Menginstruksikan siswa untuk menjawab 
pertanyaan dengan pengetahuan mereka 
tentang teks narrative yang telah di berikan. 
b. Meminta siswa untuk menulis jawaban. 
c. Meminta siswa mencoba menyusun teks 
narrative dari jawaban yang mereka buat. 
d. Membimbing siswa dalam menyusun  teks 
narrative. 
 
3. Kegiatan Penutup (10’)  
a. Membuat refleksi/kesimpulan pelajaran.  
b. Berdoa. 
c. Salam penutup 
I. Instrument Penilaian 
a. Teknik:Tes 
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b. Bentuk: Tertulis(Written) 
c. Scoring Rubric 
Component Score  Criteria 
 
 
 
 
 
 
 
Content 
 
 
 
30-27 
Excellent 
to very 
good 
Knowledgeable ,substantive, 
development of thesis, relevant to 
assign topic 
26-22 
Good to 
average 
Sure knowledge of subject, 
adequaterange, limited 
development of thesis, mostly 
relevant to topic but lacks to detail. 
21-17 
Fair to 
poor 
 
 
Limited knowledge of subject, little 
substance, inadequate development 
of topic. 
16-13 
Very poor 
Does enough to evaluate not show 
knowledge of subject, non-
substantive, pertinent, or not 
enough to evaluate. 
 
Form/organization 
 
 
 
 
20-18 
Excellent 
to very 
good 
Fluent expression, ideas, clearly 
stated supported, succinct, well 
organized, logical sequencing 
cohesive. 
17-14 
Good to 
average 
Somewhat choppy, loosely 
organized but main idea stand out, 
limited support, logical but in 
complete sequencing. 
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16-13 
Fair to 
poor 
Non-fluent, ideas confused or 
disconnected lack logical 
sequencing and development. 
12-10 
Very poor 
Does not communicate, no 
organization or not enough to 
evaluate 
 
 
 
 
 
 
 
 
Vocabulary 
20-18 
Excellent 
to very 
good 
Sophisticated range, effective 
word/idiom choice and usage, word 
from mastery, appropriate register. 
17-14 
Good to 
average 
Adequate range, occasional errors 
of word/idiom from choice, usage 
but meaning not obscured. 
13-10 
Fair to 
poor 
Limited range, frequent error of 
word/idiom form, choice usage, 
meaning confused or obscured. 
9-7 
Very poor 
Essentially translation, little 
knowledge of English, vocabulary, 
idiom, word form, or not enough to 
evaluate. 
25-22 
Excellent 
to very 
good 
Effective, complex construction, 
few error of agreement, tense, 
number, word, order/fiction, 
articles, pronouns, preposition 
 
 
 
 
 
 
21-18 
Good to 
average 
Effective but simple construction, 
minor problem complex 
construction, several errors 
agreement, tense, number, word, 
order/function, articles, pronoun, 
preposition, but meaning seldom  
17-11 
Fair to 
poor 
Major problem in simple/complex 
construction, frequent error of 
negation, agreement, tense, 
number, word, order/function, 
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Grammar articles, pronouns, preposition and 
or fragment, run-ons, deletions, 
meaning confused or obscured 
10-6 
Very poor 
 
Virtually no mastery no mastery of 
sentence construction rule, 
dominated by errors, does no 
communicate, or not enough to 
evaluate  
 
 
 
 
 
 
Mechanic 
5  
Excellent 
to very 
good 
Demonstrate mastery of 
conventions, few errors of spelling, 
punctuation, capitalization, 
paragraphing. 
4  
Good to 
average 
Occasional errors of spelling, 
punctuation, capitalization, 
paragraphing, but meaning not 
obscured 
3  
Fair to 
poor 
Frequent errors of spelling, 
punctuation, capitalization, 
paragraphing, poor handwriting, 
meaning confused or obscured  
2  
Very poor 
No mastery of conventions, 
dominated by errorsof spelling, 
punctuation, capitalization, 
paragraphing, handwriting 
illegible, or not enough to evaluate. 
 
TOTAL SCORE 45-100 
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d. Scoring Criteria 
No Score Criteria 
1. 89-100 Excellent 
2. 79-88 Good 
3. 66-78 Fair 
4. 46-46 Poor 
5. 0-45 Very poor 
 
Sumberlawang, 20 Juli 2019 
 
Mengetahui 
Guru Bidang Studi     Praktikan 
 
 
 
Nurtamtomo Budi P P, S.Pd    Lavenia Dian Fatika 
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Lampiran 1 : 
a. Make a group consist of two students.  
b. Make your own question based on the text that is given by the teacher.  
c. On separate sheet of paper, students prepare a model response to their own question 
(usually a couple of paragraph).  
d. Copy the mode response and exchange with your partner.  
e. Response your partner‟s model answers. Then discuss with your partners.  
f. Work individually to write narrative essay based on your discussion. The researcher 
gives 60 minutes to make the essay.  
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APPENDIX 6 
THE BLUE PRINT OF WRITING TEST 
The Blue print of writing test 
Competence 
Standard/Basic 
Competence 
Skill Measured Indicators Instrument 
Competence 
Standard: 
The students 
are able to 
make simple 
text/essay using 
pattern of past 
sentence 
correctly. 
 
Basic 
Competence : 
Writing a short 
essay about 
narrative text 
(Legends of  
Content 
Form/Organizatio
n 
Vocabulary 
Grammar 
Mechanic 
Students are able 
to arrange and 
express their ideas 
into paragraph and 
text using good 
content 
(appropriate topic, 
originality,and 
logic), 
organization 
(coherence, 
cohesion, and 
unity), vocabulary 
(word selection, 
vocabulary 
idiom), grammar 
Write 
Narrative 
text about 
Legenda in 
Indonesia 
consisting of 
language 
feature and 
generic 
structure 
basedand on 
your 
discussion. 
The 
researcher 
gives 60 
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Indonesia) . (tenses, articles, 
pronoun, and etc), 
and mechanics 
(spelling and 
punctuation).  
 
minutes to 
make the 
essay.  
Your writing 
will be 
evaluated 
based on 
content, 
form/organiz
ation, 
grammar, 
and 
mechanic. 
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APPENDIX 7 
THE SCORING OF WRITING 
Table 2.1 Scoring Rubric 
Reid (1993: 236-237) 
Component Score  Criteria 
 
 
 
 
 
 
 
Content 
30-27 
Excellent to very good 
Knowlegdeable,substantive,developm
ent of thesis, relevant to assign topic 
26-22 
Good to average 
Sure knowledge of subject,adequate 
range,limited development of thesis, 
mostly relevant to topic but lacks to 
detail. 
21-17 
Fair to poor 
Limmited knowledge of subject, little 
susbtance, inadequate development of 
topic. 
16-13 
Very poor 
Does enough to evaluate not show 
knowledge of subject, non 
substantive, partinent, or not enough 
to evaluate. 
 
Form/organization 
 
20-18 
Excellent to very good 
Fluent expression, ideas, clearly 
stated supported, succint, well 
organized, logical sequencing 
cohesive. 
17-14 
Good to average 
Somewhat choppy, loosely organized 
but main idea stand out, limited 
support, logical but in complete 
sequencing. 
16-13 
Fair to poor 
Non-fluent,ideas confused or 
diconnected lack logical sequencing 
and development. 
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 12-10 
Very poor 
Does not communicate, no 
organization or not enough to 
evaluate 
 
 
 
 
 
 
 
 
Vocabulary 
20-18 
Excellent to very good 
Sophisticated range, effective 
word/idiom choice and usage, 
word from mastery, appropiate 
register. 
17-14 
Good to average 
Adequate range, occasional errors 
of word/idiom from choice, usage 
but meaning not obsecured. 
13-10 
Fair to poor 
Limited range, frequent error of 
word/idiom form, choice usage, 
meaning confused or obscured. 
9-7 
Very poor 
Essentially translation, little 
knowledge of english, vocabulary, 
idiom, word form, or not enough 
to evaluate. 
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 25-22 
Excellent to very good 
Effective, complex construction, 
few error of agreement, tense, 
number, word, order/fiction, 
articles, pronouns, preposition 
 
 
 
 
 
 
Grammar 
17-11 
Fair to poor 
Effective but simple construction, 
minor problen complex 
construction, several errors 
agreement, tense, number, word, 
order/function, articles, pronoun, 
preposition, but meaning seldom  
10-5  
Very poor 
Major problem in simple/complex 
construction, frequent error of 
negation, agreement, tense, 
number, word, order/function, 
articles, pronouns, preposition and 
or fragment, run-ons, deletions, 
meaning confused or abscured  
 Virtually o mastery no mastery of 
sentence construction rule, 
dominated by errors, does no 
communicate, or not enough to 
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evaluate  
Mechanic 
 
 
 
 
5  
Excellent to very good 
Demonstrate mastey of 
conventions, few errors of spelling, 
puntuation, capitalization, 
paragraphing. 
4  
Good to average 
Occasional errors of spelling, 
puntuation, capitalization, 
paragraphing, but menaing not 
obscured 
3  
Fair to poor 
Frequent errors of spelling, 
puntuation, capitalization, 
paragraphing, poor handwriting, 
meaning confused or obscured  
2  
Very poor 
No mastery of conventions, 
dominated by errorsof spelling, 
punctuation, capitalization, 
paragraphing, handwriting 
ilegible, or not enough to 
evaluate. 
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APPENDIX 8 
RESEARCH ISTRUMENT  
 
INSTRUCTION PRE-TEST OF CONTROL CLASS 
The instructions for the writing test are : 
1. Write your full name and your class above. 
2. Make a narrative text about legends in Indonesia 
3. Work individually to write down narrative essay consisting of orientation, 
complication, and resolution! 
4. Your essay will be evaluated based on the content, organization, vocabulary, 
grammar, and mechanics. 
5. Time to finish the task in 60 minutes 
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INSTRUCTION POST-TEST OF CONTROL CLASS 
 
POS-TEST 
The instructions for the writing test are: 
1. Write your full name and your class above. 
2. Make a narrative text about legends in Indonesia 
3. Work individually to write down narrative essay consisting of orientation, 
complication, and resolution! 
4. Your essay will be evaluated based on the content, organization, vocabulary, 
grammar, and mechanics. 
5. Time to finish the task in 60 minutes 
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INSTRUCTION PRE-TEST OF EXPERIMENTAL CLASS 
 
PRE-TEST 
The instructions for the writing test are: 
1. Write your full name and your class above. 
2. Make a narrative text about legends in Indonesia 
3. Work individually to write down narrative essay consisting of orientation, 
complication,  and resolution! 
4. Your essay will be evaluated based on the content, organization, vocabulary, 
grammar, and mechanics. 
5. Time to finish the task in 60 minutes 
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INSTRUCTION POST-TEST OF EXPERIMENTAL CLASS 
 
POST-TEST 
The instructions for the writing test are: 
1. Write your full name and your class above. 
2. Make a narrative text about legends in Indonesia 
3. Work individually to write down narrative essay consisting of orientation, complication,  
and resolution! 
4. Your essay will be evaluated based on the content, organization, vocabulary, grammar, 
and mechanics. 
5. Time to finish the task in 60 minutes. 
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APPENDIX 9 
SCORING OF STUDENT’S WRITING TEST 
Experimental Class 
No. Name Pre-
test 
R1 
Pre-
test 
R2 
FS Post-
test 
R1 
Post-
test 
R2 
FS 
 
  
1. DG 39 39 39 77 75 76 1 2 
2. DU 69 69 69 73 73 73 3 2 
3. DC 59 59 59 61 61 61 2 1 
4. DP 43 57 50 75 75 75 2 2 
5. ER 57 57 57 68 68 68 2 2 
6. EA 67 66 66,5 69 68 68,5 2 2 
7. EL 67 66 66,5 82 72 77 2 2 
8. ER 61 60 60,5 71 70 70,5 2 2 
9. EUR 68 68 68 71 71 71 2 2 
10. FAD 57 56 56,5 73 73 73 2 2 
11. FAI 38 38 38 69 69 69 1 2 
12. FAN 74 72 73 76 76 76 3 2 
13. FANI 45 47 46 71 71 71 2 2 
14. FAQ 37 37 37 82 80 81 1 3 
15. FAR 61 61 61 82 81 81,5 2 3 
16. FAS 45 45 45 65 73 69 2 2 
17. FAT 73 72 72,5 77 77 77 3 2 
18. FEM 47 47 47 63 63 63 2 1 
19. FET 46 46 46 82 82 82 2 3 
20. FIT 71 70 70,5 73 73 73 3 2 
21. GAL 38 38 38 67 63 65 1 1 
22. GUN 39 39 39 71 71 71 1 2 
23. HAF 59 59 59 67 67 67 2 2 
24. HAS 43 43 43 72 72 72 1 2 
25. HAY 62 64 63 79 78 78,5 2 2 
26. HAN 59 59 59 80 80 80 2 3 
27. HANI 70 69 69,5 82 80 81 3 3 
28. HAP 74 72 73 77 80 78,5 3 2 
29. HAA 69 68 68,5 74 78 76 2 2 
30. ICH 45 45 45 63 63 63 2 1 
          
 Mean 56,067 55,067  73,067 72,78    
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Control Class 
No. Name Pre-
test 
R1 
Pre-
test 
R2 
FS Post-
test 
R1 
Post-
test 
R2 
FS 
 
  
1. NAD 69 69 69 71 69 70 2 2 
2. NAN 44 43 43,5 56 56 56 1 1 
3. NAR 63 63 63 75 74 74,5 2 3 
4. NIA 50 50 50 65 67 66 2 2 
5. NMS 68 68 68 75 75 75 2 3 
6. NIC 54 54 54 60 60 60 2 2 
7. NIN 74 74 74 68 58 63 3 2 
8. NISY 61 59 60 71 72 71,5 2 2 
9. NOA 62 62 62 60 60 60 2 2 
10. NOV 38 39 38,5 70 68 69 1 2 
11. OKT 79 71 75 72 71 71,5 3 2 
12. PAM 69 66 67,5 53 50 51,5 2 1 
13. PUJ 59 57 58 73 73 73 2 2 
14. RAH 38 38 38 54 60 57 1 1 
15. RAP 44 55 49,5 73 70 71,5 2 2 
16. RAS 54 52 53 62 59 60,5 2 2 
17. RAT 51 46 48,5 54 54 54 2 1 
18. RAY 44 44 44 51 51 51 2 1 
19. RED 37 47 42 73 73 73 1 2 
20. REV 67 66 66,5 59 58 58,5 1 1 
21. RID 53 53 53 62 70 66 2 2 
22. RIW 63 63 63 63 63 63 2 2 
23. RIDW 67 67 67 68 68 68 2 2 
24. RIG 65 65 65 73 73 73 2 2 
25. RIM 69 69 69 76 78 77 2 3 
26. RIN 74 74 74 76 73 74,5 3 3 
27. RIS 68 71 69,5 68 74 71 2 2 
28. RIW 62 64 63 77 75 76 2 3 
29. RIZ 59 59 59 68 68 68 2 2 
30. ROF 54 53 53,5 63 60 61,5 2 2 
          
 Mean 58,63 58,53  66,3 66,00    
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APPENDIX 10 
PHOTOGRAPH OF STUDENT’S ACTIVITY 
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APPENDIX 11 
READABILITY TEST 
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APPENDIX 12 
STUDENT’S PRACTICES 
 
 
 
  
 
 
188 
 
 
 
 
 
 
 
189 
 
APPENDIX 13 
STUDENT’S ESSAY 
PRE-TEST 
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APPENDIX 14 
STUDENT’S ESSAY 
POST TEST
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